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Context
The Department has identified seven long-term goals for Hanover teacher candidates that are based on State and national teacher standards.  Those goals are (1) content knowledge, (2) pedagogical knowledge, (3) planning and assessment, (4) organizing for teaching and critical thinking, (5) cultural responsiveness, (6) commitment, and (7) critical reflection.    The Department focused on the same goals, (4) and (7), for 2006-07, 2007-08, 2008-09, 2009-10, and 2010-11.  In June of 2011 we added four Title II goals to our ALT report, but having discussed them in greater depth, we have determined not to include them as they do not demonstrate learning and teaching as related to our original seven goals.  
We have relied on feedback from two required culminating, performance-based assessments: the student teaching final evaluation (I.A) and the final portfolio (II.A).  Please see (III.B) as an example of how the student teaching portfolio data is compiled.  Both assessments are given at the end of a teacher candidate’s student teaching experience.  The student teaching evaluation serves as a mid-student teaching and end student teaching performance based analysis of their teaching.  The portfolio serves as a flowing body of work documenting their experiences.  Both assessments have been changed this past year to reflect changes in Indiana Department of Education content standards for teacher preparation, and to reflect content specific national teacher standards.  Attachments (III.A) and (IV.A) demonstrate this change specifically for secondary education history. The format for changes in other contents areas are similar.  
We have begun to add data from several new and revised assessments of all teacher candidates: a new content, pedagogy, and performance based practice teaching evaluation (I.B), a new pre/post- test demonstrating k-12 student learning (II.B), an interview midpoint assessment, cooperating teacher feedback, and a working portfolio which are used to determine if a candidate is ready for student teaching.  The midpoint assessment provides qualitative data and addresses candidate dispositions to teach. This midpoint assessment is overseen by the Education Department Chair.  Following the midpoint assessments, each candidate is sent an official letter to confirm a student teaching assignment and to recommend areas for improvement as they prepare to student teach.  Student teachers then must provide documentation during the student teaching experience which demonstrates progress and proficiency in these recommended areas of improvement as they now become the main goals of the student teacher.  This is reflected on the student teaching evaluation.  We now report results from five performance assessments instead of the three used in years past.
Before reporting out specific to the Education Department’s two learning goals, we want to preface this current analysis of teacher candidate performance with an explanation of State and national changes and mandates that have occurred in the past year and will continue to occur in the coming years.
The Indiana Department of Education (IDOE) released new sets of teacher standards for elementary education and for each of our secondary programs in December of 2010.  NCATE* will require that our culminating student teacher evaluation and portfolio reflect these new standards in a different way.  To meet this requirement, the Department had to align the new Indiana State teacher standards with national teacher 
standards as they do not correlate easily.  The Department has spent much time revising and aligning our rubrics, referred to in this report, to those standards.  We can predict that our focus on diversity/multicultural education and assessment goals will not change.  These two themes remain important for both State and national accreditation.  We can predict that the Education Department will need to strengthen the integration of technologies in instruction, Response to Intervention (RtI) or differentiation, scientifically based reading research, and our teacher candidates’ ability to prove student achievement gains during practice or student teaching.  It should be noted that the Department has to quickly gain expertise about these topics.  
As of the fall 2011 we have submitted electronic program reviews to NCATE for our elementary major and five secondary programs (physical education and health, mathematics, history/social studies, and English).  Our visual arts secondary program was sent to the IDOE per their protocol.  By spring 2012, we anticipate finishing all initial program reviews and await feedback.  These program reviews are a check on 1) how we know that candidates are successfully meeting teacher standards; 2) qualifications of faculty; 3) key and multiple assessments that we use; 4) how we use assessment results to refine each program; and 5) how our field experiences and courses address teacher standards (Red Book).  We must have three years of assessment data by March, 2014.

The great news is that our Hanover teacher candidate population has remained high; we represent about 10% of the Hanover student body, and we have 3% American-minority students working their way through teacher certification.  Jonathan Dee has taken on the role of Director of Teacher Education and Title II Coordinator.  Cheryl Torline has been approved for a full year position and The Department is gearing up for a faculty search in anticipation of Judy Robert’s retirement.
Analysis of Learning and Teaching in 2010-11
Clarification of Assessments

The Mid Point Assessment (interview, feedback from cooperating/mentor teacher, portfolio score of “2”) has been in place for all teacher candidates in the last three years.  Given our program review and feedback from the IDOE we have added a pre/post-test assessment (II.B) and a practice teaching assessment (I.B) to this process.  The interview process (30 minutes between two education professors and each teacher candidate), the feedback rubric completed by community school teachers, and the portfolio rubric have not significantly changed.  We had one junior candidate not complete the midpoint assessment and leave the program at that point in time.  If a teacher candidate is deemed not ready to student teach, the final decision is usually approved by TEC.
The Student Teaching Final Evaluation is conducted by a cooperating community school teacher, the student teacher, and the Hanover student teacher supervisor during a candidate’s student teaching experience.  Each year this evaluation rubric is refined based on feedback from student teachers, cooperating or mentor teachers, and College supervisors.  Starting with the fall 2011 student teachers, each final student teaching evaluation will be content specific for each student teacher (III.A compared to I.A).  However, for this report, student teaching rubric revisions were not significant.  All student teachers were evaluated at midterm and at the end of the student teaching assignment (13 weeks) using the same rubric.  Scores from the Class of 2011 indicate a consistent range of marks to assure us that the rubric was reliable across terms and scorers.  However, because of changes in NCATE and State teacher standards, the rubric was revised to add more content related checkpoints.  
The Teacher Candidate Final Portfolio is a three to four year assignment for all teacher candidates.  Teacher candidates choose evidence of their competency, performance, and dispositions as a developing professional and must justify why each choice of evidence in their portfolio meets seven goals.  Ordinarily, each final portfolio is scored by an Education professor and one outside expert (Hanover liberal arts professor, school teacher or administrator).  The Class of 2010 was the first group who had their portfolio scored just once at the end of winter term because of overloads experienced by education professors.   Furthermore, the education professors decided to significantly abbreviate the portfolio rubric beginning in the winter 2010 term, especially in the way of deleting the fourth and highest score of “4” after realizing that student teachers were more motivated in preparing their portfolio for the passing or target score of “3”—making a decision to ignore criteria that would exceed a passing mark.  Marks on the portfolio scoring rubric were within a consistent range of marks to assure us that the rubric was reliable across terms and scorers.  All scorers were veterans at this task.  Four seniors needed specific intervention in order to earn a passing score of “3.”  
Our department professors discussed how best to coach teacher candidates over time in preparing their portfolios.  We no longer have quarter credit courses that allowed time for small group and one-to-one coaching.  Incorporating advising specific to portfolio development into all education courses is now expected.  

Assessments related toward two specific Goals
I. Goal #4:  EDU students will design learning activities and use instructional materials that extend learning related to issues of diversity. 
Banks’ multicultural framework; Specific criteria are that the student teacher demonstrates:  1) attention 2) appreciation for student diversity in cultural identity, language, learning differences, beliefs, and gender; 3) design and selection of learning activities and materials that respect and enrich student diversity; and 4) pursuit of opportunities for extending learning with regard to issues of diversity.  A student must demonstrate this several times throughout their candidacy in specific courses in the form of a lesson plan.  During student teaching, a teacher candidate is required to work this framework into at least one lesson with documentation of doing such.   We can compare student teacher results from the last four years.  
A.  Midpoint Assessment Results for Class of 2011
As in 2009-10, 2010-2011 saw the most frequent feedback to junior teacher candidates in terms of their understanding, meeting, and adapting to the needs of diverse students.  A formal letter is sent to all junior teacher candidates with feedback related to any of the seven goals.  81% of this cohort received a recommendation to work harder on goal 4.
B.  Student Teaching Evaluations for the Class of 2011
Meeting this diversity goal is affected by the teachers and schools where student teachers are assigned. Professors’ annual rating of criteria for partner schools indicated that 100% of student teaching placements in 2010-2011 were responsive to student diversity and to promoting inclusion compared to 100% in 2009-2010, and 92% in 2008-09.   In 2010-2011 90% of mentor teachers (21) addressed cultural diversity issues in his/her classroom compared to 92% of mentor teachers (12) in 2009-2010 and 68% of mentor teachers (19) in 2008-09.   
Six years of comparative data below indicate a decline for the 2008-09 student teachers and healthy 
increase in scores for the class of 2011.  As our student teaching numbers continue to go, we anticipate our proficiency related to goal 4 to rise as well.
   Percent of Student Teachers with Proficient Scores Related to Goal 4
	2010-2011 (22 student teachers)
	100% proficient

	2009-10 (15 student teachers)
	85% proficient

	2008-09 (16 student teachers)
	63% proficient

	2007-08
	71% proficient

	2006-07
	82% proficient

	2005-06
	71% proficient


The large increase in student teacher evaluation scores for Goal 4 could represent a better clarification with students and their mentors about what this goal means during the 2009-2010 year.  With the establishment of the required cross-cultural experience for teacher certification with the Class of 2010, the Class of 2011 has had a full two years of expose to this condition.  Education professors now require all student teachers to explicitly document their use of a multicultural content in their lessons and to take steps in increasing their own competence in understanding and working with issues such as race, poverty, religious differences, or disability/ability in their classrooms.  Student teachers also must document to Banks’ multicultural framework in their lessons, student teaching evaluation, and student teaching portfolio.
C.  Final Portfolio Scores for the Class of 2011
The current final portfolio evaluation rubric reflects Goal #4 in the way of teacher candidates demonstrating:  1) accommodation for learning exceptionalities and acquisition of English as a second language; 2) instructional design with reference to contextual factors and assessment data; 3) uses and documents a framework for understanding cultural and community diversity; access to resources and services to meet students’ learning needs; and 4) high expectations for all students. 
We can compare senior teacher candidate portfolio results from 2005-06, 2006-07, 2007-2008, 2008-09, and 2009-2010.   Average scores were calculated, given that a score of (4) is beyond expectation, (3) is passing, (2) is unsatisfactory, and a score of (1) or less is incomplete.  In the past year we abbreviated the way of scoring final portfolios, especially because of the increase in numbers of teacher candidates moving through teacher certification at Hanover.  Specific average scores for Goal 4 criteria can no longer be calculated.
Percent of Student Teachers Meeting or Exceeding Portfolio Target  Score
	Academic Year
	Individual Differences
	Cultural Differences
	n = number of senior teacher candidates

	2005-06 averaged scores
	3.18
	2.74
	16

	2006-07 averaged scores
	3.68
	3.18
	13

	2007-08 averaged scores
	3.31
	3.19
	16

	2008-09

Data not comparable.
	89% of marks met or exceeded target
	59% of marks met or exceeded target
	16

	2009-10

Data not comparable
	Greater than 80% of marks met or exceeded target
	71% of marks met or exceeded target
	16

	2010-2011

Data not comparable
	77% of marks met or exceeded target
	50% of marks met or exceeded target
	22


Even though portfolio data cannot be compared over six years (above), we note that our students continue to be weaker in addressing cultural differences in their portfolios.  Goal 4 continues to be a low point across portfolio criteria despite what seems to be a nice improvement in addressing cultural differences.   Senior candidates have the most difficulty documenting strategies for teaching English language learners and students with disabilities.  As a department, professors decided to be more prescriptive and explicit about course assignments related to this goal.  
Goal #4:  Impact on Department Instruction 
The Education Department professors have agreed to:
1. Explicitly coach all teacher candidates about documenting their pursuit of goal 4.  Goal 4 must be documented as having been met in their student teaching evaluation.

2. Explicitly encourage mentoring teachers to remind teacher candidates of teaching opportunities related to Goal 4.
3. Continue to encourage student teachers to choose an urban setting for student teaching, through several means, specifically exposing them to urban teaching during in the form of an urban experience assignment.

4. Create a differentiated instruction workshop for the student teaching seminar.
5. Add a content focus section on the midpoint assessment, which highlights national/state standards, specifically understanding of multicultural curriculum framework, differentiated instruction, Response to Intervention, pluralistic vs. assimilation practices, cultural competence.  Secondary programs must address this goal specific to each discipline being taught as it is a requirement from NCATE and the State of Indiana in most areas.  For example, mathematics teachers are expected to design curriculum that includes other cultures, disciplines, diversity of mathematicians or applications.  Mathematics teachers not only teach the “=” as a balance on both sides of an equation but also equity in terms of all students having access to good mathematics instruction.
6. The Education professors will need to decide if diversity or the corresponding NCATE Standard 4 will be a focus for development before the 2014 accreditation visit.
II.  Goal # 7:  EDU students will use varied assessment tools, support K-12 students’ self-evaluation and set high expectations for all learners.
Sub-categories related to Goal #7:  a) Appropriate use of traditional and alternative assessment; b) clear communication of high expectations to all students, and c) support for students’ self-evaluation.   
A.  Midpoint Assessment Results for Class of 2011
Feedback and recommendations for junior teacher candidates frequently (59% of this cohort) included concerns about designing and using assessments and incorporating that line of thought into the circular model of planning.  Candidates had more difficulty articulating the connection between assessment activity, curriculum and instruction.  
B.  Student Teaching Evaluation for Class of 2011
The 2009-10 evaluation of student teacher cooperating teachers/mentors indicated that 92% met our expectation of a commitment to academic standards and on-going assessment of students and 100% met our expectation the year before.
       Percent of Student Teachers with Proficient Scores Related to Goal 7
	2010-11
	100% proficient

	2009-10
	70% proficient

	2008-09
	57% proficient

	2007-08
	71% proficient

	2006-07
	82% proficient

	2005-06
	71% proficient


Results here indicate that current percent of student teachers who are rated at the highest level for Goal 7 increased back to what would be our student teaching evaluation trend.  Particularly troublesome is that over a third of student teachers had relative weakness for especially using student self-evaluation.  Adapting assessments for students with disability or for students learning English is still a relative weakness.  

C.  Final Portfolio Scores for Class of 2010
       Percent of Student Teachers Meeting or Exceeding Portfolio Target  Score
	Year
	Planning based on assessment
	n = candidates

	2005-06 averaged scores
	3.06
	16

	2006-07 averaged scores
	3.51
	13

	2007-08 averaged scores
	3.24
	16

	2008-09 data not comparable
	83% of marks at or exceeding target
	16

	2009-10 data not comparable
	70% of marks at or exceeding target
	16

	2010-2011 data not comparable
	74% of marks at or exceeding target
	22


Goal 7 evidence from the student teaching evaluation and the portfolio assessment indicates higher scores for goal 7 than for Goal 4, which is a reversal from the previous year.  We have emphasize the circular model of planning, encouraged teacher candidates to document when they analyze their different forms of assessment for bias, validity, or reliability, and highlighted this topic on the midpoint assessment.  Only 35% of these rubric marks indicating meeting target criteria.  
Goal #7:  Impact on Department Instruction 

Department professors agreed to:
1. Set a dispositional goal based on mid-point assessment for goal 7

2. Clarify this goal in the process of teaching Wiggins & McTighe’s backwards design of instruction, especially for secondary candidates.

3. Documentation of formal and informal assessment activities will be encouraged in portfolio and student teaching advising/coaching sessions.

4. Assessment of p-12 student growth/achievement will be an emphasis in new teacher standards and in the 2012 program review.  How do our teacher candidates know that their students are learning what is taught?  What does the data say?  
5. Create new portfolio rubrics to reflect each discipline, such as History, and speak specifically to how student learning is differently assessed in each.
General Observations
Recently, the Department of Education met to discuss and evaluate the current goals used.  The Department determined, with new standards being used by our State Department and new assessments being created, we would stick with Goals 4 and 7 through this academic year.  However, based on our midpoint assessment (Decision 2) data, we will add to Goal 4 the idea of classroom management.  
·  Added to Goal 4 (organizing for teaching and critical thinking):  EDU students will establish and maintain effective classroom management.
(I.A)

HANOVER COLLEGE

DEPARTMENT OF EDUCATION

FINAL EVALUATION OF STUDENT TEACHING
REVISED May 2010

Student Teacher________________________Evaluator__________________________Date______________

Mentor_______________________________Grade_______School__________________________________

Please complete this evaluation of the student teacher by using the following scale with

1= Unsatisfactory for a student teacher       and                 4 = very strong for a student teacher. 

+/- notations may be added as needed.                
Content Areas Taught:  _________________, ____________________, _____________________

	COMPETENCE:  KNOWLEDGE – Demonstrates sufficient knowledge, skill, and appropriate disposition to teach curriculum, making appropriate connections within the subject area and to other subjects. (INTASC Principles 1,7)
	1
	2
	3
	4

	COMPETENCE:  UNIT/LESSON PLANNING and ASSESSMENT– Demonstrates the following components:  (INTASC Principles 1,2,7,8)
	
	
	
	

	· Advanced preparation of plans and materials
	1
	2
	3
	4

	· Clear focus, long-range goals, relevant learning progression
	1
	2
	3
	4

	· Appropriate cognitive, affective, and psycho-motor behavioral objectives
	1
	2
	3
	4

	· Creative learning options and teaching techniques
	1
	2
	3
	4

	· Engaging introductions to activities
	1
	2
	3
	4

	· Appropriate instructional level
	1
	2
	3
	4

	· Adapts instruction/assessment according to student strengths, varied talents, interests.
	1
	2
	3
	4

	· Demonstrates relevance to students’ lives and to the community; provides real world examples and opportunities for learning
	1
	2
	3
	4

	· Uses varied assessments:    formal, informal, traditional and alternative  
	1
	2
	3
	4

	· Applies circular model of planning and instructional assessment
	1
	2
	3
	4

	· Support for students’ self-evaluation
	1
	2
	3
	4

	· Creates assessments that are valid, reliable, and free from bias.
	1
	2
	3
	4

	COMPETENCE:  ORGANIZING FOR TEACHING and CRITICAL THINKING – Demonstrates the following components:  (INTASC Principles 4,5,6, 8)
	
	
	
	

	· Positive and respectful classroom climate and good student rapport
	1
	2
	3
	4

	· Establishes and maintains effective classroom management
	1
	2
	3
	4

	· Effective time management of classroom activities and other responsibilities
	1
	2
	3
	4

	· Varied teacher roles (audience member, coach, participant, instructor, etc.)
	1
	2
	3
	4

	· Incorporates varied verbal and non-verbal teaching strategies
	1
	2
	3
	4

	· Using displays, including student work to enhance learning
	1
	2
	3
	4

	· Appropriate use of whole class, focus group, paired, independent learning structures
	1
	2
	3
	4

	· Appropriate examples, explanations and multiple representations for content 
	1
	2
	3
	4

	· Enthusiastically seeks and uses resources to enhance teaching
	1
	2
	3
	4

	· Uses HOTS questioning to promote divergent responses
	1
	2
	3
	4

	· Strategic use of digital/computer-related technology 
	1
	2
	3
	4

	· Clear communication of high expectations to all students
	1
	2
	3
	4

	· Cooperates within and outside the classroom with parents and colleagues
	1
	2
	3
	4

	CULTURAL RESPONSIVENESS – Demonstrates the following actions:  
(INTASC Principle 3)
	
	
	
	

	· Appreciation for student diversity in cultural identity, language, learning differences, beliefs, and gender
	1
	2
	3
	4

	· Designs learning activities and selects instructional materials to enrich understanding of diversity by incorporating lessons with multi-cultural frameworks 
	1
	2
	3
	4

	· Actively pursues teacher self-development with regard to issues of diversity
	1
	2
	3
	4

	· Creates an atmosphere where all students can be successful and learn to the best of their ability 
	1
	2
	3
	4

	COMMITMENT – Demonstrates the following characteristics: 

(INTASC Principle 10)
	
	
	
	

	· Cooperation, courtesy, tact
	1
	2
	3
	4

	· Confidence, able to establish  teacher presence in classroom
	1
	2
	3
	4

	· Self-control, patience
	1
	2
	3
	4

	· Appropriate professional attire
	1
	2
	3
	4

	· Initiative and enthusiasm
	1
	2
	3
	4

	· Punctuality and dependability
	1
	2
	3
	4

	· School and community involvement to support student learning and professional development
	1
	2
	3
	4

	· High expectations and respect for all learners and self
	1
	2
	3
	4

	· Professional/demeanor inside and outside the classroom
	1
	2
	3
	4

	· Flexible and open-mindedness
	1
	2
	3
	4

	· Actively consults with faculty and mentors about learning needs and talents of students
	1
	2
	3
	4

	CRITICALLY REFLECTIVE – Demonstrates the following characteristics:  (INTASC Principle 9)
	
	
	
	

	· Values feedback from supervising and mentor teachers
	1
	2
	3
	4

	· Continually uses reflection and analysis of own instruction to make timely adjustments
	1
	2
	3
	4

	· Conducts continuous analysis and reflection on his or her teaching practice
	1
	2
	3
	4


HOW HAS YOUR PHILOSOPHY OF TEACHING AND LEARNING BEEN INFLUENCED BY STUDENT TEACHING?

ADDITIONAL COMMENTS: 

________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________
Signatures:

College supervisor: ___________________________________________Date:___________________

Student teacher mentor:  _______________________________________Date:___________________

Student Teacher: _____________________________________________Date:___________________
(II.A – Has since been revised, see IV.A)
Candidate:  ___________________________________________


Scorer:  ________________________________Date_______











scorer:  ________________________________Date_______

Portfolio Scoring Guide






scorer:  ________________________________Date_______

Teacher Education Program - Hanover College                                  
 

scorer:  ________________________________Date_______

January, 2010 Abbreviated








I. Competence:  Knowledge (INTASC Principle 1,7)                         
Scoring Key:  √- = borderline  √ = satisfactory    0 = delete/replace

EDU 201 Score:  _______

Candidates should use sticky notes to indicate editions or revisions.

EDU Methods Scores:  _____________










EDU 455 or 456 Score:  ________
	Criteria
	Notes from EDU 201
	Level 2
	Notes from Scorer
	Level 3

	Knowledge of Discipline

(KD)

	
	* Explains major concepts, conceptual frameworks that are central to the discipline 


	
	* Explains and analyzes major concepts, conceptual frameworks, processes of inquiry  that are central to the discipline; corrects  misconceptions when appropriate



	Teaching of the Discipline

(TD)
(DD)

(PD)

	
	*Teaches key concepts and links concepts to students’ prior understanding of the school world

* Develops some interdisciplinary learning experiences for students

* Sets goals for comprehension of concepts

*Creates procedural activities for students
	
	* Uses current ideas to teach key concepts and to link concepts to students’ prior understanding within and outside the school world
*Teaches multicultural content using multicultural framework

* Creates interdisciplinary learning experiences and methods of inquiry from several subject areas.
* Sets goals for application of concepts in the discipline; engages students in analysis and synthesis of content

*Creates opportunities for inquiry within the discipline for students


Portfolio Scoring Guide

Teacher Education Program - Hanover College

January, 2010 Abbreviated
Competence:  Planning  (INTASC Principle 1,2,7,8)
	Criteria
	Notes from EDU 201
	Level 2
	Notes from Scorer
	Level 3

	Based on Student

(PS)
	
	* Plans developmentally appropriate activities 


	
	*Consistently plans developmentally appropriate activities that incorporate student thinking, prior knowledge and experiences

*Plans includes elements of student choice

* Plans recognize student feedback



	Based on Assessment

(PA)

	
	* Uses assessments as part of planning  
	
	* Uses varied assessments as part of planning: 

a)  student self-assessments

b) student records

c) informal and formal

d) formative and summative 




I. Competence:  Organizing for Teaching  (INTASC Principle 5 &6)
	Criteria
	Notes from EDU 201
	Level 2
	Notes from Scorers
	Level 3

	Motivation and 

Instructional Groups

 (IG)

	
	* Considers group functions and individual influence

* Engages in primarily whole group instruction
	
	* Analyzes and uses group functions and individual influence; engages students in independent and cooperative learning

* Helps group develop shared values and responsibility for positive climate/productive work



	Use of Time and Space


	
	* Organizes time, space, activity and attention to engage most students
	
	* Organizes time, space, activity and attention to engage all students fully in varied participation

	Communication

(C)

	
	* Uses some verbal and nonverbal strategies

* Uses some technology but it does not contribute to teaching and learning
	
	*Uses a variety of verbal and nonverbal strategies to engage most students

* Integrates appropriate technology that makes a contribution to teaching and learning


Portfolio Scoring Guide
Teacher Education Program - Hanover College
January, 2010 Abbreviated
I. Competence:  Critical Thinking  (INTASC Principle 4,6 & 8)

	Criteria
	Notes from EDU 201
	Level 2
	Notes from Scorers
	Level 3

	Type of Thinking

(HOTS)

	
	* Uses a variety of instructional strategies

* Provides some support for student self-evaluation to help them become aware of their strengths and needs
	
	* Uses a variety of  instructional strategies which promote higher level thinking and problem solving

* Supports student self-evaluation to help them become aware of their strengths and needs and encourages learners to set educational goals

	Diverse Perspectives

(DP)
	
	* Encourages critical thinking or problem-solving by generating more than one solution or response

*Encourages student discussion
	
	* Encourages critical thinking and problem solving by presenting diverse perspectives and representations (authors, genres, posters, languages, models, media sources, countries, etc.)

*Encourages student discussion about the discipline and respect for student ideas and opinions.



	Role of Teacher

(ROLE)

	
	* Conducts mostly teacher-directed lessons with some role variation
	
	* Varies the role of teacher to include instructor, coach, audience member, participant, etc.


Portfolio Scoring Guide
Teacher Education Program - Hanover College
January, 2010 Abbreviated
 II. Cultural Responsiveness (INTASC Principle 3)

	Criteria
	Notes from EDU 201
	Level 2
	Notes from Scorers
	Level 3

	Individual Differences
(ID)
	
	* Identifies learning opportunities that are adapted for students’ learning style, multiple intelligences, strengths, weaknesses or exceptionalities

	
	*Provides learning opportunities that are adapted for students’ learning style, multiple intelligences, strengths, weaknesses, or exceptionalities


	Cultural Differences

(CD)

	
	* Identifies students who are ELLs
* Recognizes gender differences
* some instruction has been designed with reference to contextual factors (i.e. community, classroom, and student) and assessment data
* Identifies resources and services in an effort to meet students’ learning needs

* Some additional attention to students needs indicates that teacher has high expectations of most students
	
	* Accommodates ELLs
*Addresses gender differences

* Most instruction has been designed with reference to contextual factors and assessment data
* Accesses resources and services to meet students’ learning needs

* Demonstrates high expectations for all students and communicates this to students


Portfolio Scoring Guide

Teacher Education Program - Hanover College
January, 2010 Abbreviated
III. Critically Reflective (INTASC 8 and 9)

	Criteria
	Notes from EDU 201
	Level 2
	Notes from Scorers
	Level 3

	Analysis of Learning (AL)

	
	*Assessments are used to assess learning and student strengths and weaknesses

* Describes some resources other than classroom assessment that could be used to understand learner needs and behavior

* Identifies criteria for assignments and assessment tasks; tasks are evaluated and graded

*Has provided instructional and assessment opportunities that allow some students to demonstrate that they have met the learning goals
	
	*Varied assessments are used to assess learning and modify instruction or learning goals (present or future)

* Uses multiple sources of information in order to understand learner needs and behavior 

*Communicates criteria for assignments and assessment tasks; tasks are accurately evaluated and graded; students receive helpful feedback

* Has provided instructional and assessment opportunities that allow most students to demonstrate that they have met the learning goals

	Analysis of Assessment

(AA)
	
	*Provides some discussion or analysis related to measurement issues
	
	*Assessments are evaluated with an understanding of validity, reliability, and bias



	Analysis of Teaching

(AT)
	
	* Attempts problem-solving strategies to improve teaching practice and student learning

*Suggests possible direct and/or indirect relationship between teaching decisions and student learning 

*Identifies professional resources as a teacher and learner

* Accepts feedback from supervisors and mentor teachers
	
	* Uses problem-solving strategies to improve teaching practice and student learning and makes timely adjustments

* Documents direct and/or indirect relationships between teaching decisions and student learning

* Participates and documents professional development

*Consistently uses feedback from supervisors and mentor teachers


Portfolio Scoring Guide
Teacher Education Program - Hanover College
January, 2010 Abbreviated
IV. Commitment   (INTASC Principle 10)

	Criteria
	Notes from EDU 201
	Level 2
	Notes from Scorers
	Level 3

	Interactions with others in the school community
(CMT)
	
	*Seeks ways to become involved in the school community


	
	* Develops respectful and productive relationships with school colleagues, parents, and community agencies that support student learning (parent conferences, PTA, faculty meetings, fundraising, newsletters, progress reports home, parent/community volunteers in the classroom)



	Laws and safety
(CMT)

	
	* Recognizes laws related to student, teacher, parents, and school responsibilities and rights including confidentiality
*  Minimizes risks to a student’s well being (field trips, labs, playground, special education, anti-bullying, school discipline policy, etc.)
	
	* Implements laws related to student, teacher, parents, and school responsibilities and rights including confidentiality
* Minimizes risks to a student’s well being


These scoring guides are based on the Hanover Conceptual Framework and the INTASC Principles.  Some language has been used from the following sources:  the INTASC Portfolio Scoring Guides for Mathematics, Science, and Language Arts and the Scoring Rubrics for the Teacher Work Sample developed by The Renaissance Partnership for Improving Teacher Quality

(III.A)
HANOVER COLLEGE

DEPARTMENT OF EDUCATION

FINAL HISTORICAL PERSPECTIVE EVALUATION OF STUDENT TEACHING
REVISED July 2011

Student Teacher_____________________________Mentor___________________________Date_____________
Evaluator_____________________________Grade________ School_____________________________________

Please complete this evaluation of the student teacher by using the following scale with
(1)= Unsatisfactory for a student teacher  and (4) = very strong for a student teacher.   

(+/-) notations may be added as needed.                
Content Areas Taught:  _______________________, ________________________ , _______________________

COMPETENCE:  KNOWLEDGE  

	Demonstrates sufficient knowledge, 

skill, and appropriate disposition to teach curriculum, making appropriate 

connections within the subject area (Historical Perspective IDOE standards/ NCSS standards) 
and to other subjects. (INTASC Principles 1,7)  

	
	
	
	

	Indiana Standards/ NCSS Standards


	
	1
	2
	3
	4

	1-3 / 1.1-1.10
	Demonstrates broad and comprehensive understanding of concepts, perspectives, historical sources, analysis, interpretations, and other applications given the historical perspective content
	1
	2
	3
	4

	4-6 / 1.1-1.10
	Demonstrates broad and comprehensive understanding of major events and developments in World History, US History, or Indiana History
	1
	2
	3
	4

	7.1 / II.6
	Addresses Indiana academic and common core standards in the lesson when applicable
	1
	2
	3
	4

	7.2 / II.3, II.5,    II. 6
	Broad and comprehensive understanding of ISTE standards; planning instructional strategies and resources; promotion of critical thinking, problem-solving, inquiry, collaboration and student performance skills
	1
	2
	3
	4

	7.3 / II.6
	Broad and comprehensive understanding of instructional strategies and resources for promoting student understanding of historical concepts and skills related to history.
	1
	2
	3
	4

	7.4 / II.2, II. 6
	Broad and comprehensive understanding of planning and designing historical instruction for diverse learners
	1
	2
	3
	4

	7.5 / II.3, II. 8 
	Fostering critical thinking, problem solving, and performance skills in social studies
	1
	2
	3
	4

	7.6 / II.1, II.3, II.6
	Fosters communication, inquiry, interaction, or collaboration in the lesson
	1
	2
	3
	4

	7.7 / II.5
	Demonstrates strategies for using technology to enhance teaching and learning of history
	1
	2
	3
	4

	7.8 / II.7
	Broad and comprehensive understanding strategies and skills for effectively assessing student understanding and mastery of essential historical concepts and skills
	1
	2
	3
	4

	COMPETENCE:  UNIT/LESSON PLANNING and ASSESSMENT– Demonstrates the following components:  (INTASC Principles 1,2,7,8)
	
	
	
	

	· Advanced preparation of plans and materials
	1
	2
	3
	4

	· Clear focus, long-range goals, relevant learning progression
	1
	2
	3
	4

	· Appropriate cognitive, affective, and psycho-motor behavioral objectives
	1
	2
	3
	4

	· Creative learning options and teaching techniques
	1
	2
	3
	4

	· Engaging introductions to activities (II.4 / 7.4)
	1
	2
	3
	4

	· Appropriate instructional level
	1
	2
	3
	4

	· Adapts instruction/assessment according to student strengths, varied talents, interests.
	1
	2
	3
	4

	· Demonstrates relevance to students’ lives and to the community; provides real world examples and opportunities for learning
	1
	2
	3
	4

	· Uses varied assessments:  formal, informal, traditional and alternative  (II.7 / 7.8)
	1
	2
	3
	4

	· Applies circular model of planning and instructional assessment
	1
	2
	3
	4

	· Support for students’ self-evaluation
	1
	2
	3
	4

	· Creates assessments that are valid, reliable, and free from bias.
	1
	2
	3
	4

	COMPETENCE:  ORGANIZING FOR TEACHING and CRITICAL THINKING – Demonstrates the following components:  (INTASC Principles 4,5,6, 8)
	
	
	
	

	· Positive and respectful classroom climate and good student rapport
	1
	2
	3
	4

	· Establishes and maintains effective classroom management
	1
	2
	3
	4

	· Effective time management of classroom activities and other responsibilities
	1
	2
	3
	4

	· Varied teacher roles (audience member, coach, participant, instructor, etc.)
	1
	2
	3
	4

	· Incorporates varied verbal and non-verbal teaching strategies  (II.5 / 7.6, 7.7)
	1
	2
	3
	4

	· Using displays, including student work to enhance learning
	1
	2
	3
	4

	· Appropriate use of whole class, focus group, paired, independent learning structures
	1
	2
	3
	4

	· Appropriate examples, explanations and multiple representations for content  (7.1, 7.2, 7.3, 7.4 / II.6)
	1
	2
	3
	4

	· Enthusiastically seeks and uses resources to enhance teaching
	1
	2
	3
	4

	· Uses HOTS questioning to promote divergent responses 
	1
	2
	3
	4

	· Strategic use of digital/computer-related technology  (7.7 / II.5)
	1
	2
	3
	4

	· Clear communication of high expectations to all students
	1
	2
	3
	4

	· Cooperates within and outside the classroom with parents and colleagues (7.6 / II.9)
	1
	2
	3
	4

	CULTURAL RESPONSIVENESS – Demonstrates the following actions:  

(INTASC Principle 3)
	
	
	
	

	· Appreciation for student diversity in cultural identity, language, learning differences, beliefs, and gender (7.4 / II.2)
	1
	2
	3
	4

	· Designs learning activities and selects instructional materials to enrich understanding of diversity by incorporating lessons with multi-cultural frameworks 
	1
	2
	3
	4

	· Actively pursues teacher self-development with regard to issues of diversity
	1
	2
	3
	4

	· Creates an atmosphere where all students can be successful and learn to the best of their ability 
	1
	2
	3
	4

	COMMITMENT – Demonstrates the following characteristics: 

(INTASC Principle 10)
	
	
	
	

	· Cooperation, courtesy, tact
	1
	2
	3
	4

	· Confidence, able to establish  teacher presence in classroom
	1
	2
	3
	4

	· Self-control, patience
	1
	2
	3
	4

	· Appropriate professional attire
	1
	2
	3
	4

	· Initiative and enthusiasm
	1
	2
	3
	4

	· Punctuality and dependability
	1
	2
	3
	4

	· School and community involvement to support student learning and professional development
	1
	2
	3
	4

	· High expectations and respect for all learners and self
	1
	2
	3
	4

	· Professional/demeanor inside and outside the classroom
	1
	2
	3
	4

	· Flexible and open-mindedness
	1
	2
	3
	4

	· Actively consults with faculty and mentors about learning needs and talents of students (7.6 / II.9)
	1
	2
	3
	4

	CRITICALLY REFLECTIVE – Demonstrates the following characteristics:  (INTASC Principle 9)
	
	
	
	

	· Values feedback from supervising and mentor teachers
	1
	2
	3
	4

	· Continually uses reflection and analysis of own instruction to make timely adjustments
	1
	2
	3
	4

	· Conducts continuous analysis and reflection about teaching practice (7.5 / II.8)


	1
	2
	3
	4


ADDITIONAL COMMENTS: 

________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________
Signatures:
College supervisor: ___________________________________________Date:___________________
Student teacher mentor:  _______________________________________Date:___________________

Student teacher:  _____________________________________________Date:___________________

(IV.A) (Revised portfolio to correspond with new state content standards and national content standards)
Candidate:  ___________________________________________
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Social Studies historical Perspectives Education Program - Hanover College                                  
 






I. Competence:  Knowledge (INTASC Principle 1,7)                         
EDU 201 Score:  _______                                                            EDU Methods Scores________




EDU 455 or 456 Score:  ________

	Criteria
	Notes from Scorer-Limitations
	Level 2
	Notes from Scorer
	Level 3

	Knowledge of History (U.S. and World History) – Revised this year
(KD)
	
	* Demonstrates some understanding of concepts, perspectives, historical sources, analysis, interpretations, and other applications given the historical perspective content (IDOE 1, 2; NCSS 1.1-1.10)

*Demonstrates some understanding of inquiry, use of electronic resources, interpretation of graphic formats, multiple perspectives, and written communication (IDOE 2,3; NCSS 1.1-1.10)

*Demonstrates some understanding of major events and development in world history (IDOE 4; NCSS 1.1 – 1.10)

*Demonstrates some understanding of major events and development in U.S. History (IDOE 5, 6; NCSS 1.1-1.10)


	
	* Demonstrates broad and comprehensive understanding of concepts, perspectives, historical sources, analysis, interpretations, and other applications given the historical perspective content (IDOE 1, 2; NCSS 1.1-1.10)

*Demonstrates broad and comprehensive understanding of inquiry, use of electronic resources, interpretation of graphic formats, multiple perspectives, and written communication (IDOE 2,3; NCSS 1.1-1.10)

* Demonstrates broad and comprehensive understanding of major events and development in world history (IDOE 4; NCSS 1.1-1.10)

*Demonstrates broad and comprehensive understanding of major events and development in U.S. History (IDOE 5, 6; NCSS 1.1-1.10)

	Teaching of the Discipline:  

SSHP Pedagogy – Revised this year (TD)
(DD)

(PD)

	
	* Demonstrates some understanding of Indiana academic and Common Core standards/ Indiana Core (IDOE 7.1)

*Demonstrates some understanding of ISTE standards (IDOE 7.2,3,5,6,7; NCSS II.3, II.4, II.5, II.6)

*Plans for use of instructional strategies and resources, promotion of critical thinking, problem-solving, inquiry, collaboration and student performance skills

*Plans for study of culture and diversity (NCSS 1.1

*Plans for 5-12 personal connections to time, place, and social-cultural systems and cooperation with institutions, global connections and interdependence (NCSS 1.8, 1.9)

*Plans for multicultural curriculum

*Plans for study of how people organize for production, distribution, and consumption of goods and services (NCSS 1.7

*Plans for study of science, technology and society (NCSS 1.7)


	
	* Demonstrates broad and comprehensive understanding of Indiana academic/ Indiana Core and Common Core standards (IDOE 7.1)

* Demonstrates broad and comprehensive understanding of ISTE standards (IDOE 7.2,3,5,6,7; NCSS II.3, II.4, II.5, II.6)
*Plans for use of instructional strategies and resources, promotion of critical thinking, problem-solving, inquiry, collaboration and student performance skills

*Demonstrates knowledge, capabilities and dispositions to provide study of culture and diversity (NCSS 1.1)

*Demonstrates knowledge, capabilities and dispositions for 5-12 personal connections to time, place, and social-cultural systems and cooperation with institutions, global connections and interdependence (NCSS 1.8. 1.9)

*Demonstrates understanding and application of Banks’ integration of multicultural framework

* Demonstrates knowledge, capabilities and dispositions for study of how people organize for production, distribution, and consumption of goods and services (NCSS 1.7)
* Demonstrates knowledge, capabilities and dispositions for study of study of science, technology and society (NCSS 1.7)


Competence:  Planning  (INTASC Principle 1,2,7,8)

	Criteria
	Notes from EDU 201
	Level 2
	Notes from Scorer
	Level 3

	Based on Student (PS)

	
	* Plans developmentally appropriate activities 


	
	*Consistently plans developmentally appropriate activities that incorporate student thinking, prior knowledge and experiences

*Plans includes elements of student choice

* Plans recognize student feedback



	Based on Assessment (PA)

	
	* Uses assessments as part of planning  
	
	* Uses varied assessments as part of planning: 

a)  student self-assessments

b) student records

c) informal and formal

d) formative and summative 




Competence:  Organizing for Teaching  (INTASC Principle 5 &6)

	Criteria
	Notes from EDU 201
	Level 2
	Notes from Scorers
	Level 3

	Motivation and 

Instructional Groups


	
	* Considers group functions and individual influence

* Engages in primarily whole group instruction
	
	* Analyzes and uses group functions and individual influence; engages students in independent and cooperative learning

* Helps group develop shared values and responsibility for positive climate/productive work



	Use of Time and Space (TS)
	
	* Organizes time, space, activity and attention to engage most students
	
	* Organizes time, space, activity and attention to engage all students fully in varied participation

	Communication (C)

	
	* Uses some verbal and nonverbal strategies

* Uses some technology but it does not contribute to teaching and learning
	
	*Uses a variety of verbal and nonverbal strategies to engage most students

* Integrates appropriate technology that makes a contribution to teaching and learning


I. Competence:  Critical Thinking  (INTASC Principle 4,6 & 8)
	Criteria
	Notes from EDU 201
	Level 2
	Notes from Scorers
	Level 3

	Type of Thinking (HOTS)

	
	* Uses a variety of instructional strategies

*Uses technology in instruction

* Provides some support for student self-evaluation to help them become aware of their strengths and needs
	
	* Uses a variety of  instructional strategies which promote higher level thinking and problem solving

* Demonstrates strategies for using non-print, technology to enhance learning of SSHP (NCSS 1.8, II.5; IDOE 3, 7.6, 7.7)
* Supports student self-evaluation to help them become aware of their strengths and needs and encourages learners to set educational goals

	Diverse Perspectives (DP)

	
	* Encourages critical thinking or problem-solving by generating more than one solution or response

(NCSS II.2; IDOE 7.4)

*Encourages student discussion
	
	* Encourages critical thinking and problem solving by presenting diverse perspectives and representations (authors, genres, posters, languages, models, media sources, countries, etc.)

*Encourages student discussion about the discipline and respect for student ideas and opinions. (NCSS II.2; IDOE 7.4)

	Role of Teacher (ROLE)

	
	* Conducts mostly teacher-directed lessons with some role variation
	
	* Varies the role of teacher to include instructor, coach, audience member, participant, etc.


 II. Cultural Responsiveness (INTASC Principle 3)
	Criteria
	Notes from EDU 201
	Level 2
	Notes from Scorers
	Level 3

	Individual Differences (ID)
	
	* Identifies learning opportunities that are adapted for students’ learning style, multiple intelligences, strengths, weaknesses or exceptionalities (NCSS II.1, II.2, II.3)

*Recognizes some instructional adaptations for students with special needs


	
	*Provides learning opportunities that are adapted for students’ learning style, multiple intelligences, strengths, weaknesses, or exceptionalities (NCSS II.1, II.2, II.3)

* Demonstrates ability to differentiate instruction (RtI) to meet the needs of all learners at Tier I


	Cultural Differences (CD)

	
	* Identifies students who are ELLs

* Recognizes gender differences

* Some instruction has been designed with reference to contextual factors (i.e. community, classroom, and student) and assessment data

* Identifies resources and services in an effort to meet students’ learning needs

* Some additional attention to students needs indicates that teacher has high expectations of most students
	
	* Accommodates ELLs

*Addresses gender differences

* Most instruction has been designed with reference to contextual factors and assessment data

* Accesses resources and services to meet students’ learning needs

* Demonstrates high expectations for all students and communicates this to students


III. Critically Reflective (INTASC 8 and 9)

	Criteria
	Notes from EDU 201
	Level 2
	Notes from Scorers
	Level 3

	Analysis of Learning (AL)

	
	*Assessments are used to assess learning and student strengths and weaknesses

* Describes some resources other than classroom assessment that could be used to understand learner needs and behavior

* Identifies criteria for assignments and assessment tasks; tasks are evaluated and graded

*Has provided instructional and assessment opportunities that allow some students to demonstrate that they have met the learning goals


	
	*Varied assessments are used to assess learning and modify instruction or learning goals (present or future)

* Uses multiple sources of information in order to understand learner needs and behavior 

*Communicates criteria for assignments and assessment tasks; tasks are accurately evaluated and graded; students receive helpful feedback

* Has provided instructional and assessment opportunities that allow most students to demonstrate that they have met the learning goals

	Analysis of Assessment (AA)

	
	*Provides some discussion or analysis related to measurement issues
	
	*Assessments are evaluated with an understanding of validity, reliability, and bias



	Analysis of Teaching (AT)

	
	* Attempts problem-solving strategies to improve teaching practice and student learning

*Suggests possible direct and/or indirect relationship between teaching decisions and student learning 

*Uses professional SSHP resources when required

* Accepts feedback from supervisors and mentor teachers
	
	* Uses problem-solving strategies to improve teaching practice and student learning and makes timely adjustments

* Documents direct and/or indirect relationships between teaching decisions and student learning

* Accesses professional SSHP resources (and electronic)

*Consistently uses feedback from supervisors and mentor teachers


IV. Commitment   (INTASC Principle 10)
	Criteria
	Notes from EDU 201
	Level 2
	Notes from Scorers
	Level 3

	Interactions with others in the school community


	
	*Seeks ways to become involved in the school community


	
	* Develops respectful and productive relationships with school colleagues, parents, and community agencies that support student learning (parent conferences, PTA, faculty meetings, fundraising, newsletters, progress reports home, parent/community volunteers in the classroom) NCSS II8, II9



	Laws and safety


	
	* Recognizes laws related to student, teacher, parents, and school responsibilities and rights including confidentiality

*  Minimizes risks to a student’s well-being (field trips, labs, playground, special education, anti-bullying, school discipline policy, etc.)
	
	* Implements laws related to student, teacher, parents, and school responsibilities and rights including confidentiality

* Minimizes risks to a student’s well being


These scoring guides are based on the Hanover Conceptual Framework, National Council of Social Studies and Indiana Department of Education Standards, and the INTASC Principles.
(I.B) Hanover College Department of Education

EDU 338 Practice Teaching Assessment

Teacher Candidate:  _______________________________________________   Date:  _______________

Mentor:  ____________________________ Grade:  _____   School:  ______________________________
Please indicate a score using the following scale:

1 = unsatisfactory       2 = basic         3 = satisfactory         4 = strong

	Indiana Standards/NCSS

Standards


	Criteria:  Competence

Social Studies (Historical Perspectives)
	Score
	Comments

	1-6/1.1-1.10
	Demonstrates broad and comprehensive understanding of concepts, perspectives, historical sources, analysis, interpretations, and other applications given the historical perspective content
	
	

	7.1/II.6
	Addresses core standards in the lesson
	
	

	7.6/ II.4, II.9
	Fosters communication, inquiry, interaction, or collaboration in the lesson
	
	

	7.7/ 1.8, II.5
	Demonstrates strategies for using technology to enhance teaching and learning of history
	
	

	INTASC and Hanover Conceptual Framework / NCSS 
	Criteria:  Competence 

Organizing for Planning, Teaching and Critical Thinking
	
	

	INTASC 4, 5, 6, 8 / II.1, II.5
	Uses appropriate use of whole class, small group, paired, and independent learning structures
	
	

	II.1, II.5
	Encourages a positive and respectful classroom climate
	
	

	INTASC 1,2,7,8, II.6
	Demonstrates advanced preparation of plans and materials
	
	

	II.6
	Demonstrates appropriate instructional level
	
	

	II.4
	Chooses engaging/effective introduction to lesson
	
	

	
	Criteria:  Cultural Responsiveness
	
	

	INTASC 2, 3/ II.2
	Integrates multicultural curriculum using Banks’ framework
	
	

	
	Criteria:  Commitment
	
	

	INTASC 10/ II.9
	Is courteous, punctual, and enthusiastic
	
	

	
	
	
	

	
	
	
	


(II.B) Social Studies Historical Perspective Pre and Post Test Assignment

Teacher Standards:  
A. Increase understanding of strategies and skills for effectively assessing content-specific student understanding 

B. Understands characteristics, uses, advantages, and limitations of different types of assessments

C. Understands measurement theory and evaluation of assessments for validity, reliability, and bias

D. Understands circular process in planning instruction, assessment, and curriculum--adapts instruction and curriculum given student assessment results

Procedure:

1. Choose an upcoming topic, unit, or project and plan to give middle school or high school students a brief pre-test on concepts or skills to be taught before concepts or skills are taught.  The pretest should not be a review of concepts or skills.  All lessons must be aligned with NCSS/IDOE content standards.

2. Administer pretest.

3. Teach topic, unit, or project per the lesson plan element outline (below).
4. Administer post test which should be exactly what the pretest was.

5. Analyze and collate student results from pre and post tests for ONE class of students.  Look for patterns.

6. Determine if few, most, or all students showed improvement from pre to post test.

7. Determine which students would need additional instruction or which concepts and skills need to be reviewed, re-taught, or assessed in a different way.

8. Critique pre/post test for validity, reliability, bias.

9. Determine what needs to happen next or what should be done the next time this pre/post assessment is used.

10. Write a one-page, single-spaced analysis of findings, given #5-9 above.

	Score of 1 or Incomplete
	Score of 2 or descriptive and limited
	Score of 3 or plausible and Insightful
	Score of 4 or In-depth and sophisticated

	
	Addresses patterns and differences between pre and post results
	Addresses strengths and weaknesses in student learning
	Addresses patterns in individual results and for students with special needs or cultural differences

	
	Addresses validity of pre and post test results
	Addresses validity of the pre-post test
	Addresses adjustments to be made in the pre-post assessments

	
	
	Addresses ways to adjust test, instruction, or curriculum for poor performers
	Addresses new strategies for improving student learning for individuals, subgroups, or whole class


III.B
*This represents portfolios scores from all teacher candidates 2008-2011.  Each abbreviated category (KD, TD, DD and so on) correspond with a category evaluated in the portfolio (KD- Knowledge of the discipline, TD – Teaching of the discipline, DD – Discourse about the discipline).  Please refer to portfolio examples (II.A and IV.A) to view categories and abbreviations, which correspond to data. A final portfolio score of a (3) meets the target expected for a student teacher.

2008-2011 Aggregated Final Portfolio Scores per Indicator
	Hanover Portfolio Scores Summary

	2010-11 Portfolio Scores

                    KD                TD              DD                   PS               PA                 PD                IG                     TS              C                  HOTS              DP              ROLE            ID                  CD              AL                AA                 AT               Average


	Met

Target
	91%
	78%
	82%
	64%
	74%
	82%
	91%
	73%
	77%
	64%
	82%
	53%
	77%
	50%
	73%
	91%
	53%
	74%

	2008-09 Portfolio Scores

	Levels 1 – 4


	KD
	TD
	DD
	PS
	PA
	PD
	IG
	TS
	C
	HOTS
	DP
	ROLE
	ID
	CD
	AL
	AA
	AT
	CI
	CIV
	CLS
	Average

	Met Target


	34%
	41%
	55%
	47%
	60%
	50%
	58%
	47%
	40%
	55%
	72%
	63%
	62%
	48%
	65%
	47%
	52%
	84%
	56%
	75%
	56%

	Exceeded 

Target
	66%
	59%
	28%
	53%
	23%
	50%
	38%
	53%
	47%
	36%
	22%
	21%
	27%
	11%
	27%
	25%
	36%
	16%
	14%
	5%
	33%

	Total Met or Exceeded Target


	100%
	100%
	83%
	100%
	83%
	100%
	96%
	100%
	87%
	91%
	94%
	84%
	89%
	59%
	92%
	72%
	88%
	100%
	70%
	80%
	88%

	2007-08 Portfolio Scores

	

	Candidate
	Level
	KD
	TD
	DD
	PS
	PA
	PD
	IG
	TS
	C
	HOTS
	DP
	ROLE
	ID
	CD
	CMT
	AL
	AA
	AT
	Average:

	1
	Elementary
	4.00
	4.00
	3.13
	4.00
	3.75
	4.00
	4.00
	3.75
	3.50
	3.50
	3.00
	3.50
	3.50
	3.00
	3.75
	3.75
	4.00
	3.13
	3.63

	2
	Elementary
	4.00
	4.00
	3.00
	3.50
	3.50
	3.50
	3.50
	4.00
	3.25
	2.88
	2.88
	4.00
	2.88
	2.88
	3.00
	2.50
	3.00
	3.75
	3.33

	3
	Elementary
	3.50
	3.25
	3.25
	3.50
	3.00
	3.50
	3.50
	3.50
	3.25
	2.88
	3.00
	2.88
	3.25
	2.88
	2.88
	2.75
	3.50
	3.25
	3.20

	4
	Elementary
	3.88
	3.25
	4.00
	3.50
	3.25
	3.50
	3.25
	2.88
	3.50
	3.00
	3.50
	3.25
	3.50
	3.10
	2.88
	2.50
	3.50
	3.25
	3.31

	5
	Elementary
	3.88
	3.88
	3.00
	3.63
	3.00
	3.75
	3.88
	3.50
	3.88
	3.00
	3.25
	3.25
	3.00
	3.00
	3.75
	3.00
	3.25
	3.00
	3.38

	6
	Elementary
	3.00
	3.00
	2.50
	3.50
	2.50
	3.50
	3.25
	3.50
	2.50
	2.50
	2.50
	2.50
	3.50
	3.50
	2.50
	2.25
	3.50
	3.00
	2.94

	7
	Elementary
	3.88
	2.88
	2.88
	2.88
	2.25
	2.88
	3.00
	3.00
	2.25
	3.25
	2.75
	2.75
	2.88
	2.75
	3.00
	2.50
	3.00
	2.75
	2.86

	8
	Elementary
	1.50
	3.00
	2.50
	3.25
	3.00
	3.00
	3.00
	3.00
	3.00
	4.00
	3.50
	3.00
	3.25
	3.00
	2.25
	2.00
	3.00
	2.75
	2.89

	9
	Elementary
	3.00
	4.00
	4.00
	4.00
	4.00
	3.88
	4.00
	4.00
	4.00
	3.25
	2.88
	3.00
	3.75
	2.88
	3.50
	4.00
	4.00
	4.00
	3.67

	10
	Elementary
	3.50
	3.25
	3.50
	3.50
	3.00
	2.88
	3.25
	3.25
	2.75
	3.88
	3.50
	2.00
	3.00
	2.88
	3.50
	2.75
	3.75
	2.50
	3.15

	11
	Elementary
	3.50
	3.88
	3.50
	3.88
	3.50
	3.50
	3.75
	3.50
	4.00
	3.75
	4.00
	3.50
	4.00
	3.88
	3.88
	4.00
	4.00
	4.00
	3.78

	12
	Secondary
	4.00
	4.00
	4.00
	4.00
	4.00
	3.00
	4.00
	4.00
	4.00
	4.00
	4.00
	3.00
	4.00
	4.00
	3.50
	4.00
	3.50
	4.00
	3.83

	13
	Secondary
	3.50
	2.75
	4.00
	3.00
	2.50
	3.00
	3.25
	2.25
	3.88
	2.50
	2.88
	2.25
	2.50
	2.88
	3.00
	1.88
	3.50
	3.88
	2.97

	14
	Secondary
	3.50
	3.75
	3.88
	3.75
	3.50
	3.75
	4.00
	3.50
	3.88
	4.00
	4.00
	3.88
	3.88
	3.88
	4.00
	3.00
	3.25
	3.13
	3.70

	15
	Secondary
	4.00
	3.25
	3.00
	3.88
	3.88
	4.00
	3.50
	3.50
	4.00
	3.88
	4.00
	3.88
	3.50
	3.50
	3.25
	2.75
	3.25
	2.88
	3.55

	16
	Secondary
	3.75
	3.50
	3.38
	3.25
	3.25
	3.00
	3.25
	4.00
	3.50
	3.00
	3.88
	3.50
	2.50
	3.00
	3.00
	2.50
	3.00
	2.63
	3.22

	Category
	KD
	TD
	DD
	PS
	PA
	PD
	IG
	TS
	C
	HOTS
	DP
	ROLE
	ID
	CD
	CMT
	AL
	AA
	AT
	Overall Average

	Average
	3.52
	3.48
	3.35
	3.56
	3.24
	3.42
	3.52
	3.45
	3.45
	3.33
	3.35
	3.13
	3.31
	3.19
	3.23
	2.88
	3.44
	3.24
	3.34

	2006-07 Portfolio Scores

	

	Candidate
	Level
	KD
	TD
	DD
	PS
	PA
	PD
	IG
	TS
	C
	HOTS
	DP
	ROLE
	ID
	CD
	CMT
	AL
	AA
	AT
	Average:

	1
	Elementary
	3.17
	4.00
	3.17
	4.00
	4.00
	3.00
	3.00
	2.50
	3.50
	2.84
	2.50
	3.00
	3.50
	3.50
	3.50
	3.50
	3.11
	3.50
	3.29

	2
	Elementary
	4.00
	4.00
	3.50
	4.00
	4.00
	3.50
	4.00
	4.00
	4.00
	3.50
	3.67
	3.50
	4.00
	3.50
	3.67
	4.00
	4.00
	4.00
	3.82

	3
	Elementary
	3.30
	3.30
	3.56
	4.00
	3.22
	3.67
	3.78
	3.67
	3.67
	3.67
	3.22
	3.78
	4.00
	3.57
	3.33
	3.44
	2.67
	4.00
	3.55

	4
	Elementary
	3.67
	3.84
	3.34
	3.67
	3.67
	4.00
	4.00
	3.67
	3.33
	3.84
	3.67
	3.84
	3.84
	3.11
	4.00
	3.84
	3.50
	3.84
	3.70

	5
	Elementary
	3.33
	3.17
	3.50
	3.34
	3.67
	3.34
	3.50
	3.50
	3.11
	2.84
	3.00
	3.50
	4.00
	2.50
	3.11
	3.50
	3.50
	3.67
	3.34

	6
	Elementary
	3.50
	3.67
	3.50
	4.00
	4.00
	3.00
	3.67
	4.00
	4.00
	3.84
	3.50
	3.50
	3.67
	4.00
	4.00
	3.11
	3.50
	4.00
	3.69

	7
	Secondary
	3.50
	3.50
	3.50
	4.00
	3.50
	3.17
	3.50
	4.00
	4.00
	3.50
	4.00
	3.11
	4.00
	4.00
	3.50
	3.50
	3.50
	3.50
	3.63

	8
	Secondary
	4.00
	4.00
	4.00
	4.00
	3.17
	3.84
	3.50
	4.00
	3.84
	3.50
	3.00
	3.67
	3.50
	3.00
	3.84
	3.84
	3.00
	4.00
	3.65

	9
	Secondary
	3.50
	3.50
	4.00
	4.00
	3.84
	3.67
	3.00
	3.50
	3.50
	3.50
	3.00
	4.00
	3.50
	2.50
	3.50
	3.00
	2.50
	4.00
	3.45

	10
	Secondary
	2.67
	3.67
	4.00
	3.67
	3.00
	3.34
	3.17
	3.34
	3.84
	3.50
	3.67
	3.11
	3.67
	2.84
	3.34
	3.00
	2.67
	3.11
	3.31

	11
	Secondary
	3.34
	3.50
	3.50
	3.84
	2.50
	3.50
	3.67
	3.00
	3.34
	3.84
	3.67
	3.00
	3.67
	2.50
	3.50
	2.84
	2.50
	3.00
	3.26

	12
	Secondary
	3.84
	3.50
	4.00
	4.00
	3.50
	4.00
	3.67
	4.00
	4.00
	3.50
	3.84
	4.00
	3.67
	3.84
	4.00
	3.84
	3.50
	4.00
	3.82

	13
	Secondary
	4.00
	2.50
	2.84
	2.67
	3.50
	2.67
	1.84
	2.34
	3.50
	3.11
	3.00
	3.00
	2.84
	2.50
	3.00
	2.67
	3.50
	3.67
	2.95

	Category


	KD
	TD
	DD
	PS
	PA
	PD
	IG
	TS
	C
	HOTS
	DP
	ROLE
	ID
	CD
	CMT
	AL
	AA
	AT
	Overall Average

	Average
	3.52
	3.55
	3.57
	3.78
	3.51
	3.44
	3.41
	3.50
	3.66
	3.46
	3.36
	3.46
	3.68
	3.18
	3.56
	3.39
	3.19
	3.71
	3.50


Portfolio Scoring Guide Categories


Category Key 

KD
Knowledge of the discipline
TS
Use of time and space

CMT
Commitment to positive interaction, involvement, laws and safety

TD
Teaching of the discipline

C
Communication


AL
Analysis of learning

DD
Discourse about the discipline
HOTS
Type of thinking


AA
Analysis of assessment

PS
Planning based on student

DP
Diverse perspectives

AT
Analysis of teaching

PA
Planning based on assessment
ROLE
Roles of teacher and student

PD
Planning based on discipline
ID
Individual differences

IG
Instructional groups

CD
Cultural differences
Department of Education

2011-12 Analysis of Learning and Teaching Report

Assessment Coordinator:  Jonathan Dee

September, 2012

(1)    Unit’s Educational Mission 

Attached is the Unit’s conceptual framework (Appendix 1.a), which outlines the mission of the Education Program in greater detail.  Essentially, the Unit seeks to prepare new teachers, who are committed, competent, culturally responsive, and critically reflective.  In addition we seek to develop new teachers who are committed to all learners, principles of liberal arts, inquiry and student-centered practice; and who are highly knowledgeable in content areas. Our new teachers create a community of learners that embrace teamwork, advocacy of children and democratic values.

This conceptual framework/mission was revised in 2011, better speaking to changes within the Education Program itself, our better understanding of policies set forth by the Indiana Department of Education (IDOE), and a better representation of our views as the field of Education changes (e.g. integrating technology into the curriculum, preparing teachers candidates for the 21st Century).

Unit’s Education Objectives 
Context

Over the past year, the Education Program has had to speak to new IDOE and national teacher standards, specific to each area of certification.   When thinking through our mission, conceptual framework, and what we will have to speak to in the coming years, the Department has identified seven long-term objectives/goals for Hanover teacher candidates, which revolve around State of Indiana (IDOE) and national teacher standards.  The goals have been the same for the past several years, as they reflect common elements in all areas of certification, no matter what the certification or change in standards.  Those goals are (1) content knowledge, (2) pedagogical knowledge, (3) critical reflection, (4) cultural responsiveness, (5) organizing for teaching and critical thinking, (6) commitment, and (7) planning and assessment.    .  
(2)   If these objectives were last revised 7 years ago or longer, identifies when they are scheduled to be revised again? / (3) States which of the Unit’s objective/s was/ were selected for the assessment in this report.

The Department focused on the same goals, (4) and (7), for 2006-07, 2007-08, 2008-09, 2009-10, 2010-11, and 2011-12.  The Unit feels these goals are vital to a teacher candidate’s preparation.  They are critical to a candidate’s success, with a shift in education away from creative thinking, global awareness, and creative assessment/student choice, and moving towards prescribed standardized testing.  Part of objective (4) is also in response to the Unit’s feedback from the previous accreditation.  At this point in time, the Unit will wait until our December retreat, where assessment data will be analyzed, to really decide if we should continue with these objectives/goals for the coming academic year 2012-13.  As our accreditation is up April 2014, it is important for us to have consistency in our objectives, and long-term data to support our conclusions.  However, with changes to several assessments throughout the program that we currently use for Goals #4 and #7, and changes in our accreditation process, it may make more sense to identify Goal #1 Content Knowledge, as a more realistic objective.  The December retreat will tell us if the data is comparable and if we should identify a different objective.  
4.  Explain method(s) for gathering data.  (A substantial portion of the data should be numerical/ quantifiable.)
We have continued to rely on feedback from two required culminating, performance-based assessments: the student teaching final evaluation (I.b) and the final portfolio (1.c).  Please see (1.d) as an example of how the student teaching portfolio data is compiled.  Both assessments are given at the end of a teacher candidate’s student teaching experience.  Since 2010-11, separate content specific portions have been added to both the evaluation and portfolio, to the already general portions used in this report.  In order to receive national recognition per program, in addition to the Unit, each program was submitted to its national organization for approval.  These evaluations went through another round of revision in 2011-12 based on national organization or Specialized Program Association (SPA) feedback per each content area.  

The student teaching evaluation serves as a mid-student teaching and end student teaching performance based analysis of their teaching.  The portfolio serves as a flowing body of work documenting a teacher candidate’s experiences and is broken up into two sections.  The first is a content specific portion for each area of certification; the second is a general pedagogical portion which is uniform across all certification areas.  Appendix (1.c) demonstrates this change specifically for secondary P.E. and Health. 

We have begun to analyze data from several revised assessments of all teacher candidates: revised content, pedagogy, and performance based practice teaching evaluation (I.b).  Performance based practice teaching evaluations include a new pre/post-test demonstrating k-12 student learning (1.e), an interview midpoint assessment, cooperating teacher feedback, and a working portfolio which are used to determine if a candidate is ready for student teaching.  These four assessments have also been revised to be content specific and general in terms of consistency throughout the program. 

The midpoint assessment provides qualitative data and addresses candidate dispositions to teaching. This midpoint assessment is overseen by the Education Department Chair.  Following the midpoint assessments, each candidate is sent an official letter to confirm a student teaching assignment and to recommend areas for improvement as they prepare to student teach.  Student teachers then must provide documentation during the student teaching experience which demonstrates progress and proficiency in these recommended areas of improvement as they now become the main goals of the student teacher.  This is reflected on the student teaching evaluation.  In 2009-10 we reported on three assessments, in 2011-12 we reported results from five performance assessments, and starting in 2012-13 we will begin reporting on (depending on which area of certification) 5-7 assessments.  Again, this is a result of IDOE and national standards.

As with our last ALT report, before reporting out specific to the Education Department’s two objectives/goals, we want to preface this current analysis of teacher candidate performance with an explanation of State and national changes and mandates that have occurred in the past year and will continue to occur in the coming years.

[image: image2.emf]The Indiana Department of Education (IDOE) released new sets of teacher standards for elementary education and for each of our secondary programs in December of 2010.  NCATE* will require that all of our assessments, including the student teacher evaluation and portfolio in this report, reflect these new standards in a different way.  To meet this requirement, the Department had to align the new Indiana State teacher standards with national teacher standards as they did not correlate easily.  The Department has spent much time revising and aligning our rubrics, referred to in this report, to those standards.  We can predict that our focus on diversity/multicultural education and assessment goals will not change.  These two themes remain important for both State and national accreditation.  We can predict that the Education Department will continue to need to strengthen the integration of technologies in instruction, Response to Intervention (RtI) or differentiation, scientifically based reading research, and our teacher candidates’ ability to prove student achievement gains during practice or student teaching.  
As of the fall 2012 we have submitted electronic program reviews to NCATE for all of our programs; elementary education, social studies, P.E./health, math, and English/language arts.  Our visual arts secondary program was sent to the IDOE and approved per their protocol.  Our elementary education program and mathematics program have received national recognition as a content area itself, separate from the Education program Unit recognition.  This is a first for Hanover College; to have a nationally recognized Unit and now national recognized individual program.  We anticipate the same recognition for all other areas by February 2012.  To review, these program reviews are a check on 1) how we know that candidates are successfully meeting teacher standards; 2) qualifications of faculty; 3) key and multiple assessments that we use; 4) how we use assessment results to refine each program; and 5) how our field experiences and courses address teacher standards (Red Book).  We must have three years of assessment data by March, 2014.


The continue positive news is that our Hanover teacher candidate population has remained high; we represent about 10% of the Hanover student body, and we have 3% American-minority students working their way through teacher certification.  The Department is excited to welcome Dr. Laurie Bauer from the University of Cincinnati this year.  Dr.  Bauer acts as the Department’s fourth member, replacing Judy Roberts upon her retirement.  Dr. Bauer brings much experience to the program, in the fields of English/Language Arts, elementary education, and technology.

(6) Includes a copy of rubrics used when appropriate.  (Needed for the Education Department) – Please see pages 17-26, Appendices 1.b and 1.c.
(5) Includes the data that was gathered / (7) Analyzes the data / (8) Compares with results from previous years / (9) Describes what action/s will be taken based on what has been learned, and describes how those actions will be evaluated a year from now.

Clarification of Assessments

The Mid Point Assessment (interview, feedback from cooperating/mentor teacher, portfolio score of “2”) has been in place for all teacher candidates in the last three years.  Given our program review and feedback from the IDOE we have added a pre/post-test assessment (1.e) and a practice teaching assessment (2.a) to this process.  The interview process (30 minutes between two education professors and each teacher candidate), the feedback rubric completed by community school teachers, and the portfolio rubric have not significantly changed.  If a teacher candidate is deemed not ready to student teach, the final decision is usually approved by TEC.  During the 2011-12 year, we had five students reach the student teaching level, but not complete the experience with certification. 
The Student Teaching Final Evaluation (1.c) is conducted by a cooperating public school teacher, the student teacher, and the Hanover College student teacher supervisor during a candidate’s student teaching experience.  Each year this evaluation rubric is refined based on feedback from student teachers, cooperating or mentor teachers, and College supervisors.  Again, starting this past year (2011-12) each final student teaching evaluation was content specific for each student teacher (2.b compared to I.c).  However, for this report, student teaching rubric revisions were not significant, as the elements used to assess and document Goals 4 and 7 remain in the evaluation.  All student teachers were evaluated at midterm and at the end of the student teaching assignment (13 weeks) using the same rubric.  Scores from the Class of 2012 indicate a consistent range of marks to assure us that the rubric was reliable across terms and scorers.  
The Teacher Candidate Final Portfolio is a three to four year assignment for all teacher candidates.  Teacher candidates choose evidence of their competency, performance, and dispositions as a developing professional and must justify why each choice of evidence in their portfolio meets seven goals.  Ordinarily, each final portfolio is scored by an Education professor and one outside expert (Hanover liberal arts professor, school teacher or administrator).  The Class of 2012 was the third group who had their portfolio scored just once at the end of fall and winter term because of overloads experienced by Education professors.  Marks on the portfolio scoring rubric were within a consistent range of marks to assure us that the rubric was reliable across terms and scorers.  All scorers were veterans at this task.  Two seniors needed specific intervention in order to earn a passing score of “3.”  Of those two seniors, only one completed the revisions needed in order to achieve a level 3 portfolio.  The other senior, now a graduate, has yet to complete this task and has not received a license.  In order to receive a license, one must be a program completer.  The portfolio is a large assessment in the program, and thus as it is not complete, the candidate does not have a license.  Per our Department policies, with changing standards for licensure, tests, procedures, the candidate has a maximum of two years to complete the program.
Our department professors discussed how best to coach teacher candidates over time in preparing their portfolios.  As stated in last year’s ALT Report, we no longer have quarter credit courses that allowed time for small group and one-to-one coaching.  Incorporating advising specific to portfolio development into all education courses is now expected.  Starting in the 2011-12 academic year (and continuing into the 2012-13 year), the Unit has decided to place special attention to the portfolio during the Student Teaching (EDU 455/456) seminar.  Student teachers will meet for a special seminar towards the end of their experience, where EDU faculty will mentor and coach student teachers with portfolio development.

III. Goal #4 Cultural Responsiveness:  EDU students will design learning activities and use instructional materials that extend learning related to issues of diversity. 
Specific criteria within Banks’ multicultural framework, are that the student teacher demonstrates:  1) attention 2) appreciation for student diversity in cultural identity, language, learning differences, beliefs, and gender; 3) design and selection of learning activities and materials that respect and enrich student diversity; and 4) pursuit of opportunities for extending learning with regard to issues of diversity.  A student must demonstrate this several times throughout their candidacy in specific courses in the form of a lesson plan.  During student teaching, a teacher candidate is required to work this framework into at least one lesson with documentation of doing such.   We can compare student teacher results from the last four years in terms of the entirety of Goal #4.  Starting in the 2012-13 year, the Department is opening up the definition of multicultural instruction and lesson planning, and not limiting it just to Banks’ multicultural framework.  However, that will be discussed in the winter December retreat and discussed in next year’s ALT.
D.  Student Teaching Evaluations for the Class of 2012
Meeting this diversity goal is effected by the teachers and schools where student teachers are assigned. Professors’ annual rating of criteria for partner schools indicated that 76% of student teaching placements in 2011-12 were responsive to student diversity and to promoting inclusion compared to 100% in 2010-11, 100% in 2009-2010, and 92% in 2008-09.   In 2010-2011 90% of mentor teachers addressed cultural diversity issues in his/her classroom compared to 92% of mentor teachers in 2009-2010 and 68% of mentor teachers in 2008-09.  The numbers in 2011-12 are dramatically different than in the years previous.  The Unit believes this to be because of the demanded emphasis on standardized testing as a way of measuring a child’s success and growth in the public schools.  This then limits the amount of creative thinking, restricts ways of teaching, which thus can easily take away from promoting diversity and inclusion.  However, in terms of our candidates’ performance, seven years of comparative data below indicate a decline for the 2008-09 student teachers, a healthy increase in scores for the class of 2011, and again for the class of 2012.  The data suggests that despite emphasis on standardized testing, our candidates are still managing to incorporate multiculturalism in the curriculum with much success.
   Percent of Student Teachers with Proficient Scores Related to Goal 4
	2011-2012 (26 student teachers)
	100% met the target, 42% exceed target

	2010-2011 (22 student teachers)
	100% proficient

	2009-10 (15 student teachers)
	85% proficient

	2008-09 (16 student teachers)
	63% proficient

	2007-08
	71% proficient

	2006-07
	82% proficient

	2005-06
	71% proficient


With the establishment of the required cross-cultural experience for teacher certification with the Class of 2010, the Class of 2012 has had a full three years of expose to this condition.  Education professors now require all student teachers to explicitly document their use of multicultural content in their lessons and to take steps in increasing their own competence in understanding and working with issues such as race, poverty, religious differences, or disability/ability in their classrooms.  Student teachers also must document to Banks’ multicultural framework in their lessons, student teaching evaluation, and student teaching portfolio.

E.  Final Portfolio Scores for the Class of 2012

The current final portfolio evaluation rubric reflects Goal #4 in the way of teacher candidates demonstrating:  1) accommodation for learning exceptionalities and acquisition of English as a second language; 2) instructional design with reference to contextual factors and assessment data; 3) uses and documents a framework for understanding cultural and community diversity; access to resources and services to meet students’ learning needs; and 4) high expectations for all students. 
We can compare senior teacher candidate portfolio results from 2005-06, 2006-07, 2007-2008, 2008-09, and 2009-10.   Average scores were calculated, given that a score of (4) is beyond expectation, (3) is passing, (2) is unsatisfactory, and a score of (1) or less is incomplete.  In the past year we abbreviated the way of scoring final portfolios, especially because of the increase in numbers of teacher candidates moving through teacher certification at Hanover.  Specific average scores for Goal 4, pertaining to the categories of individual and cultural difference criteria can no longer be calculated in 2011-12, but Goal #4 in its entirety can.

Percent of Student Teachers Meeting or Exceeding Portfolio Target Score

	Academic Year
	Individual Differences
	Cultural Differences
	Entire

Goal #4

(both categories together)


	n = number of senior teacher candidates

	2005-06 averaged scores
	3.18
	2.74
	NA
	16

	2006-07 averaged scores
	3.68
	3.18
	NA
	13

	2007-08 averaged scores
	3.31
	3.19
	NA
	16

	2008-09

Data not comparable.
	89% of marks met or exceeded target
	59% of marks met or exceeded target
	NA
	16

	2009-10

Data not comparable
	Greater than 80% of marks met or exceeded target
	71% of marks met or exceeded target
	NA
	16

	2010-2011

Data not comparable
	77% of marks met or exceeded target
	50% of marks met or exceeded target
	NA
	22

	2011-2012


	NA
	NA
	66% met and/or exceeded target
	26 (only 21 could be calculated)


Even though portfolio data cannot be compared over seven years (above), we note that our students continue to be weaker in addressing cultural differences in their portfolios in terms of the entirety of Goal #4.  Goal #4 continues to be a low point across portfolio criteria despite what seems to be a nice improvement in addressing cultural differences.   Senior candidates have the most difficulty documenting strategies for teaching English language learners and students with disabilities.  As a department, professors decided to be more prescriptive and explicit about course assignments related to this goal.  However, without a diverse public student population to implement such instruction, it will be difficult to achieve a high percentage.  The Department is looking into ways to improve this goal.

Goal #4:  Impact on Department Instruction 
The Education Department professors have continued to agree to:

7. Explicitly coach all teacher candidates about documenting their pursuit of goal 4.  Goal 4 must be documented as having been met in their student teaching evaluation.

8. Explicitly encourage mentoring teachers to remind teacher candidates of teaching opportunities related to Goal 4.

9. Continue to encourage student teachers to choose an urban setting for student teaching, through several means, specifically exposing them to urban teaching in the form of an urban experience assignment.

10. Create a differentiated instruction workshop for the student teaching seminar.

11. Add a content focus section on the midpoint assessment, which highlights national/state standards, specifically understanding of multicultural curriculum framework, differentiated instruction, Response to Intervention, pluralistic vs. assimilation practices, cultural competence.  Secondary programs must address this goal specific to each discipline being taught as it is a requirement from NCATE and the State of Indiana in most areas.  For example, mathematics teachers are expected to design curriculum that includes other cultures, disciplines, diversity of mathematicians or applications.  Mathematics teachers not only teach the “=” as a balance on both sides of an equation but also equity in terms of all students having access to good mathematics instruction.

12. The Education professors will need to decide if diversity, or the corresponding NCATE Standard 4, will be a focus for development before the 2014 accreditation visit.  This decision is looking to be made in the 2012-2013 fall term during the December retreat.
IV. Goal # 7 Planning and Assessment:  EDU students will use varied assessment tools, support K-12 students’ self-evaluation and set high expectations for all learners.
Sub-categories related to Goal #7:  a) Appropriate use of traditional and alternative assessment; b) clear communication of high expectations to all students, and c) support for students’ self-evaluation.   

D.  Student Teaching Evaluation for Class of 2012

The 2011-12 evaluation of student teacher cooperating teachers/mentors indicated that 92% met our expectation of a commitment to academic standards and on-going assessment of students and 100% met our expectation the year before.
       Percent of Student Teachers with Proficient Scores Related to Goal 7
	2011-12
	92 % met the target, 50% exceed the target, 8% did not meet the target

	2010-11
	100% proficient

	2009-10
	70% proficient

	2008-09
	57% proficient

	2007-08
	71% proficient

	2006-07
	82% proficient

	2005-06
	71% proficient


The decrease in scores for Goal 7 could represent a decrease in the creativity allowed in a public classroom.  Since student teachers must follow a fairly prescribed curriculum of their cooperating schools, which do not always allow for differentiation, student choice, or high expectations in assessment, it can be difficult to incorporate ones’ own assessments into the program.  Standardized testing has taken over, as public schools are graded according to test results, as is the growth of a public student.  With changes to IDOE policies, teacher evaluations, and as we move away from the definition of a successful teacher that is “of high quality,” to one that is “highly effective,” there is a natural transition period.  It is the hope of the Education Department that this transition does not last more than a year, as schools begin to fully adapt to the new educational climate in Indiana.  It should be noted that the changes with the IDOE took place towards the end of the 2010-11 year and were full implemented in the 2011-12 academic year.  

As in the 2010-11 year, adapting assessments for students with disabilities or for students learning English was still a relative weakness in 2011-12.  With the change in focus of assessment in Indiana, and as No Child Left Behind mandates that ALL students will be at grade level by 2014, this does not always open itself up to differentiation or creativity.

E.  Final Portfolio Scores for Class of 2012
       Percent of Student Teachers Meeting or Exceeding Portfolio Target  Score
	Year
	Planning based on assessment
	n = candidates

	2005-06 averaged scores
	3.06
	16

	2006-07 averaged scores
	3.51
	13

	2007-08 averaged scores
	3.24
	16

	2008-09 data not comparable to 2005-08
	83% of marks at or exceeding target
	16

	2009-10 data not comparable to 2005-08
	70% of marks at or exceeding target
	16

	2010-2011 data not comparable to 2005-08
	74% of marks at or exceeding target
	22

	2011-2012 data not comparable to 2005-08
	77% of marks at or exceeding target
	26


Evidence from the student teaching evaluation and the portfolio assessment indicates continued higher scores for Goal 7 than for Goal 4.  The Unit has continued to emphasize the circular model of planning, encouraged teacher candidates to document when they analyze their different forms of assessment for bias, validity, or reliability, and highlighted this topic on the midpoint assessment.  As the scores, only in the student teaching evaluation, were lower for Goal 7 compared to 2010-11, we are very pleased that the overwhelming majority of candidates are able to incorporate varied assessment, student k-12 self-evaluation, and high expectations in the curriculum, despite heavy state testing mandates.

Goal #7:  Impact on Department:  Department professors continued to agree to:
6. Set a dispositional goal based on mid-point assessment for goal 7

7. Clarify this goal in the process of teaching Wiggins & McTighe’s backwards design of instruction, especially for secondary candidates.

8. Documentation of formal and informal assessment activities will be encouraged in portfolio and student teaching advising/coaching sessions.

9. Assessment of p-12 student growth/achievement will be an emphasis in new teacher standards and in the 2012 program review.  How do our teacher candidates know that their students are learning what is taught?  What does the data say?  

10. Create new portfolio rubrics to reflect each discipline, such as History, and speak specifically to how student learning is assessed differently in each.
General Observations
During the summer 2012 retreat, The Unit met to discuss and evaluate the current goals #4 and #7.  The Unit determined, with new standards being used by our State Department and revised assessments being created; we would stick with Goals 4 and 7 through this academic year, and add another goal of classroom management to our list.  However, with much happening between the summer and fall 2012, The Unit will revisit this issue during the winter December retreat, and discuss the possible change from Goal 4 and 7 to Goal 1.  This is not a definite, but we will wait to see what the data shows us.

Appendix 1.a 

Hanover College Department of Education

CONCEPTUAL FRAMEWORK
At Hanover College, a community of teachers and learners prepare COMMITTED, competent, culturally responsive, and critically reflective new teachers.

 
The most effective learning comes through doing, acting on and in the world. 
(John Dewey)

Hanover College certainly expects those who pursue and secure successful careers in the teaching profession to be "committed." Teachers in today’s P-12 classrooms face a heterogeneous mixture of varying abilities, backgrounds and cultures thus creating a very challenging environment. It is imperative for a teacher to fully believe that all students can learn and be committed to instill a sense of accomplishment in each and every student.  We use this term as an integral part in our conceptual framework and to activate our learning and teaching community, because we use commitment as a call to action.  The call to action is explicit in Danielewicz (2001, 163):  “Agency is the quality of an individual that makes doing possible; it means believing that one’s self is capable of action.” Our inspirations for, and expressions of, commitment foster positive, dispositions in our teacher candidates and enriching and lasting relationships among all who invest time, attention, and resources in formal instruction. We demonstrate our commitment to these relationships by engaging our teacher candidates in service and outreach opportunities within the local community and school systems.  Our inclusion of this word in our conceptual framework demands that we make good our promise, our pledge, to continue our professional growth and learning so that we can provide a continuity of experience for and with our teacher candidates. We, as a department, demonstrate our commitment to the profession by being life-long learners, continually seeking professional development opportunities to broaden our knowledge of current trends in our respective disciplines.  As Dewey argued continuity is the longitudinal criterion of educational experience:  “What [students] learn in the way of knowledge and skill in one situation becomes an instrument of understanding and dealing effectively with the situations which follow.  The process goes on as long as life and learning continue ([1938] 1963, p. 44).” 


We are committed to educating and preparing new teachers who feel called to devote their growing knowledge and skill to developing the ability and zeal for life-long learning in others.  We accomplish this goal by creating a climate of expectation for educational excellence and innovation in both the classroom and various field experiences. In each course, students are expected to critically think formulate connections between theory and practice. Teacher candidates are expected to be fully prepared for each class, ready to explain and effectively communicate their ideas as they seek to construct their personal knowledge and learn how students construct their knowledge.  We expect our teacher candidates to demonstrate their commitment to the teaching profession throughout their studies by establishing rigorous expectations in numerous field experiences. Through a variety of experiences offered through community outreach venues, we expect our teacher candidates to become actively involved working with children.  Teacher candidates are expected to do demonstrate professional dispositions, such as being dependable, punctual, showing initiative, cooperation, and flexibility, which are assessed throughout the junior and senior years.  We expect our teacher candidates to be passionate about their work with P-12 children and to become an advocate for children. 


This commitment to activating knowledge construction is paralleled and strengthened by our commitment to collaboration and collegiality which is reciprocal between teachers and candidates. We are a small and carefully selective education faculty.  Low numbers and physical proximity naturally support the development of self-selected learning cohorts in both elementary and secondary programs.  Close, caring networks are established among peers and faculty that extend well beyond the campus experience and engender excellent alumni and professional relations.  For us, teaching is acting on our promise to work together to send new teachers into the profession committed to the belief that all P-12 students can learn  and are capable of creating an effective learning environment for all children and young adults in ways that make a positive difference for us all. 

At Hanover College, a community of teachers and learners prepare committed, COMPETENT, culturally responsive, and critically reflective new teachers.

[The purpose and when to use knowledge] renders [the teacher’s] practice more intelligent, more flexible, and better adapted to deal effectively with concrete phenomena of practice. . . . Seeing more relations the teacher sees more possibilities, more opportunities. The teacher’s ability to judge being enriched, he [she] has a wider range of alternatives to select from in dealing with individual situations. (John Dewey)

We value and support Hanover’s vision of an educated person as one who represents the ideals of the liberal arts.  We view teaching as both art and science.  A liberal arts education stresses looking at the world from different perspectives, using inquiry as a tool towards learning, and always remembering how important the reflective process is.  This is a crucial ideal in an ever changing education world, as the profession of teaching has taken on more than just the educating of students.  Teachers are now also mentors, coaches, social workers, counselors, listeners, and agents of empowerment and inspiration.  Therefore, teacher candidates need to be well-versed in the liberal arts, pedagogy, and the subject or subjects they intend to teach in addition to the future trends which will affect their p-12 students.  “Learning requires stable, flexible cognitive frameworks and consistent forms of adaptive assessment” (Cookson, 2009).  For elementary and secondary candidates alike, this means developing a fluid, revolving interest in researching best practices, literacy, and specific disciplines that exceed expectations of individuals who plan to enter other professions.  Our teacher candidates have excellent academic preparation in several ways.  Teacher candidates must complete a rigorous general education course of study, be exposed to a second language and culture, and elect an academic major.  Teacher candidates at Hanover College must pass a comprehensive examination or complete an Independent Study in their major field during their senior year.  Education candidates also are required to participate in a cross cultural and an urban experience to broaden their knowledge in multiple educational settings and understand how these elements will affect their students.

Discipline-specific knowledge is the platform upon which is built the essential structures for learning how to learn.  Pedagogical studies are equally rigorous. Understanding how children and young adults learn, and applying this competence, enables independent and social negotiation of ideas for problem-solving and creative expression.  Elementary and secondary teacher candidates are well-grounded in children's and adolescents' physical, mental, social, moral, and emotional development.  General education and foundation courses focus attention on human development, educational theory and practice.  Advanced methods courses examine philosophies and theories of teaching children and young adults and how to account for their learning.  All of our teacher candidates are expected to be knowledgeable of current curriculum, best practice, pre-school through grade twelve, and of proficiencies and teaching standards required by the Indiana Department of Education and the standards recommended by specialized professional associations (SPAS). Courses in methodology include field experiences designed to integrate learning theories, knowledge-bases, and teaching practices. The Interstate New Teacher Assessment and Support Consortium (INTASC) provide the principles that help us assess teaching practices.

Current research on the effectiveness of using immersive technology in teaching and learning suggests that key factors are the careful integration of technology literacy with traditional instruction, the development of clear objectives for the use of technology, ways to evaluate whether those objectives have been met, and the vital importance of teacher professional development related to technology.  (ACT Policy Report, 2004)  Teacher candidates at Hanover College utilize various forms of technology as a tool for p-12 student learning in their own lesson planning and in the delivery of instruction.  


Teacher candidates and faculty at Hanover College are encouraged to integrate 21st Century skills into their planning, differentiated instruction, and assessment of student learning.  Both faculty and future teachers utilize a circular model in order to guide instruction based upon data.   It is important to not only master content and standards, but to also provide students with the 21st Century skills needed to succeed in society.  As technology changes the landscape of the teaching profession, technology is also changing “the nature of learning,” through the democratization of knowledge, participatory learning, authentic learning, and multimodal learning (Lemke and Coughlin, 2009).  In combination with 21st Century skills, to prepare for the ever changing educational landscape of the public school structure, Hanover College seeks to learn and collaborate with educators using new education models.  By using inquiry we focus on the promotion of meta-cognitive skills that enable students to monitor their own learning and make changes if needed in our 21st Century world.  "The 21st century mind will need to successfully manage the complexity and diversity of our world by becoming more fluid, more flexible, more focused on reality, and radically more innovative."   (Cookson, 2009).  
We continue to expand and refine our research and teaching competencies through professional activities that include publication, participation in professional organizations, research into best practice, and teaching children and young adults through classroom-based action research experiences in local classrooms.  Our continuing education serves as impetus for our students’ partnership in life-long learning.   


At Hanover College, a community of teachers and learners prepare committed, competent, CULTURALLY RESPONSIVE, and critically reflective new teachers. 


When we teach across the boundaries of race, class, or gender -- indeed when we teach at all -- we must recognize and overcome the power differentials, the stereotypes, and the other barriers which prevent us from seeing each other.  Those efforts must drive our teacher education, our curriculum development, our instructional strategies, and every aspect of the educational enterprise.  Until we can see the world as others see it, all the educational reforms in the world will come to naught.  (Delpit, 2006)

Professional commitment to responding effectively to the changing educational needs of the diverse linguistic, cultural, ethnic, and socio-economic representatives in our schools is fundamental in the development of beginning teachers.  Hanover teacher candidates and professors regard highly the diverse needs and concerns of the communities we shape and share.  We strive to be fully aware of, and responsive to, the multiple perspectives influencing our scholarship and service.  Our aim is to structure creative, lived-through, vicarious learning experiences which foster interest in and knowledge of the voices and lives that differ from our own (Perrone, 1991; Delpit, 2006; Nieto, 1996).  Our constant challenge is to enhance our understanding and deepen our respect for all peoples, and in so doing, affirm the commitment among ourselves and our teacher candidates that “we each have the solemn obligation to the other people who have entrusted us with the minds [and hearts] of their children.” 

( Delpit, 2006).

Culturally responsive teachers are engaged in school communities where teaching includes getting to know students, their families, and traditions that are diverse in ethnicity, socio-economics, urban and rural setting, and religious backgrounds. This means that teacher candidates understand, empathize with, and participate in a culture different from their own.  Consequently, teacher candidates learn to accurately and authentically represent other cultures and peoples in their classroom environment and instruction.  This kind of engagement represents a framework for increasing teachers’ cultural competency and promoting social structural equality and cultural pluralism (Grant and Tate, 2001; Gollnick & Chinn, 2001).  Gollnick & Chinn describe this teacher competency as being multicultural.  The Hanover Education Department encourages this engagement for teacher candidates by utilizing James Banks’ Integration of Multicultural Curriculum model (1997) and assessing teacher candidates’ cultural competency through lesson series, unit plans, portfolio, and student teaching rubrics. 

Hanover College strives to provide a culturally enriched academic and social environment for teacher candidates and professors.  The liberal arts program requires that first-year students be involved in interdisciplinary study and experiences with world languages, alternative cultures, and global perspectives.  Hanover College encourages students to “reach outward and look inward” through at least one Off-Campus Experience that immerses a student in a culture or setting different from what he/she knows. The College and the Education Department strive to build upon the teacher candidates’ prior experiences, address misconceptions, and broaden awareness of privilege, so that teacher candidates are able to take the perspectives of others.   All Hanover teacher candidates complete an individual cross cultural experience and an urban experience under the guidance of an Education faculty member as part of completing their teacher preparation program.


We offer courses and experiences that focus on multicultural, multilingual, gender fair, global education. Student teaching opportunities in Hanover and Madison, Indiana, provide students with valuable experiences among economically disadvantaged students and students with special needs.  We maintain and advance professional communication networks with colleagues who are academic leaders in schools in Louisville, Kentucky, Cincinnati, Ohio, Indianapolis, Indiana, and Philadelphia, Pennsylvania where our student teachers meet the demands and earn the rewards of teaching in urban centers.


We are a community of learners and teachers who value the richness of diversity.  We listen and learn with compassionate sensitivity, promote democracy, and advocate social justice in our own classrooms so that others will never suffer the lack of it in theirs.

At Hanover College, a community of teachers and learners prepare committed, competent, culturally responsive, and CRITICALLY REFLECTIVE new teachers.

The simple fact is that our world is being transformed by profound 

demographic, economic, technological, and global changes.  

(Arthur Levine, 2010)


Critically reflective educators continuously develop the dispositions and skills to question, but they especially question their own assertions and assumptions.  To make sense of their experiences, they understand and express multiple perspectives concerning problems, events, people, and places in this ever changing and complex world.  Before deciding what to believe or what action to take, they weigh competing arguments and seek logical explanations and evidence to support knowledge claims.  Whereas in previous times, critical reflection implied an “objective,” “value-free” stance, the postmodern view acknowledges principled decision-making, empathetic responses, and caring attitudes.  Teacher dispositions as identified in the INTASC Principles and teacher standards are in some ways developmental so that Hanover’s teacher candidates are first able to discern their personal beliefs, then apply what is learned and build confidence in becoming a teacher, and finally create and initiate effective teaching practices. Assessing dispositions helps to determine progress from novice to expert teacher.


Instead of promoting a traditional view of schooling, a critically reflective teacher education program encourages the freedom and capacity to shift from narrow socialization patterns, behaviorist shaping, and the limitations suggested by theories about how things have always worked.  It implies on-going evaluation of individual and institutional practices.  It fosters the construction and reconstruction of learning and teaching images, as well as projects generated by those dynamic models and inquiry.  It creates opportunities for interdisciplinary connections.  Such pre-induction programs require deliberate appraisal of classrooms and the social milieu—the diversity and changes in creeds, codes, and needs.  Through collaborations with school communities, teacher candidates not only gain insights, but also engage in the design and implementation of teaching-learning sequences. They discuss with mentors both planned and spontaneous educational experiences.  They work to address federal, state, and locally approved standards or expectations for students.  Teacher candidates learn that inquiry includes seeking and productively responding to feedback from their peers, mentors, supervisors, and p-12 students.  This continuous evaluation of practice is always linked to p-12 outcomes.  

Members of the Department of Education subscribe fully to the open-minded spirit and attempt to conduct their professional lives in accord with the stated principles in the College mission:  Hanover College is a challenging and supportive community whose members take responsibility for lifelong inquiry, transformative learning and meaningful service.  We appreciate human diversity and the flexible independence that permits continuous experimentation, change, and reform.  Professional educators in the local community emphasize the need for teachers who are lifelong learners, whose theories and practices evolve throughout their careers.  While a global world view, environmental literacy, and an insightful understanding of how to utilize 21st Century skills are essential, teachers need to tap the enduring wisdom gleaned from history.  Their pupils need reassurance that the development of human qualities takes precedence over the accumulation of information.

Deliberate appraisal of how and why things are done the way they are (or taken for granted) encourages teacher candidates to listen, empathize, give better feedback, be flexible and life-long learners.  Critical reflection is a part of being a teacher scholar (Boyer, 1990)—a professional who contributes to learning communities as a habit of mind.  
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DEPARTMENT OF EDUCATION

STUDENT TEACHING EVALUATION:  Physical Education

  EVALUATION OF STUDENT TEACHING     1_____   2  ______   3______ (check level)
REVISED July 2012

Student Teacher________________________Evaluator___________________________Date______________

Mentor___________________________________Grade________School_________________________

Please complete this evaluation of the student teacher by using the following scale with 

1= not effective/no evidence      2 = not met          3=met/effective        4= highly effective/exceeds 

(r) = RISE (Indiana Department of Education recommended teacher evaluation rubric)

NASPE = National Association for Sport and Physical Education

Content Areas Taught:  _________________, ____________________, _____________________

	COMPETENCE:  CONTENT AND PEDAGOGICAL KNOWLEDGE  (INTASC 1, 7, 8, 9)

	· Designs and Implements short and long term plans that are linked to program and instructional goals, as well as student need (NASPE 3.1)
	1
	2
	3
	4

	· Develops and implements appropriate goals and objectives aligned with local, state, and/or national standards.  (NASPE 3.2)
	1
	2
	3
	4

	· Designs and implements content that is aligned with lesson objectives (NASPE 3.3)
	1
	2
	3
	4

	· Plans for and manages resources to provide active, fair, and equitable learning experiences (NASPE 3.4)
	1
	2
	3
	4

	· Plans for and adapts instruction for diverse student needs, adding specific accommodations and/or modifications for student exceptionalities (NASPE 3.5)
	1
	2
	3
	4

	· Plans and implements progressive and sequential instruction that addresses the diverse needs of all students (NASPE 3.6).
	1
	2
	3
	4

	· Demonstrates knowledge of current technology by planning and implementing learning experiences that requires students to appropriately use technology to meet objectives (NASPE 3.7)
	1
	2
	3
	4

	· Demonstrates effective verbal and non-verbal communication skills across a variety of instructional formats (NASPE 4.1)
	1
	2
	3
	4

	· Implements effective demonstrations, explanations and instructional cues and prompts to link physical activity concepts to appropriate learning experiences (NASPE 4.2)
	1
	2
	3
	4

	· Provides effective instructional feedback for skill acquisition, student learning, and motivation (NASPE 4.3)
	1
	2
	3
	4

	· Recognizes the changing dynamics of the environment and adjust instructional tasks based on student responses (NASPE 4.4).
	1
	2
	3
	4

	· Uses managerial rules, routines, and transitions to create and maintain a safe and effective learning environment (NASPE 4.5)
	1
	2
	3
	4

	· Implements strategies to help students demonstrate responsible personal and social behaviors in a productive learning environment (NASPE 4.6)
	1
	2
	3
	4

	· Selects or creates appropriate assessments that will measure student achievement of goals and objectives (NASPE 5.1)
	1
	2
	3
	4

	· Uses appropriates assessments to evaluate student learning before, during and after instruction (NASPE 5.2)
	1
	2
	3
	4

	· Utilizes the reflective cycle to implement change in teacher performance, student learning, and instructional goals and decisions (NASPE 5.3)
	1
	2
	3
	4

	· Demonstrates behaviors that are consistent with the belief that all students can become physically education individuals (NASPE 6.1)
	1
	2
	3
	4

	· Participates in activities that enhance collaboration and lead to professional growth and development (NASPE 6.2)
	1
	2
	3
	4

	· Demonstrates behaviors that are consistent with the professional ethics of highly qualified teachers (NASPE 6.3)
	1
	2
	3
	4

	· Communicates in ways that covey respect and sensitivity (NASPE 6.4)
	1
	2
	3
	4

	Percent of NASPE standard indicators met at student teaching final conference =



	COMPETENCE:  UNIT/LESSON PLANNING and ASSESSMENT– Demonstrates the following components:  (INTASC Principles 1,2,7,8)

	· Advanced preparation of plans and materials; lessons well-organized (r)
	1
	2
	3
	4

	· Clear focus, long-range goals, relevant learning progression
	1
	2
	3
	4

	· Objectives are specific, measurable and aligned to standards (r)
	1
	2
	3
	4

	· Purpose of lessons are effectively communicated to students (r )
	1
	2
	3
	4

	· Creative learning options and teaching techniques
	1
	2
	3
	4

	· Content reviewed, restated, rephrased and retaught; main points emphasized repeatedly (r )
	1
	2
	3
	4

	· Engaging introductions to activities
	1
	2
	3
	4

	· High level of student engagement in lessons (r )   <25%    50%    75%>  
	1
	2
	3
	4

	· Developmentally appropriate instructional level (r )
	1
	2
	3
	4

	· Adapts and differentiates instruction for students’ abilities (r )including IEPs
	1
	2
	3
	4

	· Demonstrates relevance to students’ lives and to the community; provides real world examples and opportunities for learning
	1
	2
	3
	4

	· Lessons build on prior knowledge of key concepts and make connections evident 

( r)


	1
	2
	3
	4

	· Frequently checks for student understanding using a variety of methods (r )

Includes: formal, informal, discussions, student choice, exit slips, do nows, guided or independent practice
	1
	2
	3
	4

	· Data used for planning lessons (r ) and applies circular model of planning and instructional assessment
	1
	2
	3
	4

	· Support for students’ self-evaluation
	1
	2
	3
	4

	· Analyzes and creates assessments that are valid (measures standards), reliable, and free from bias.
	1
	2
	3
	4

	COMPETENCE:  ORGANIZING FOR TEACHING and CRITICAL THINKING – Demonstrates the following components:  (INTASC Principles 4,5,6, 8)

	· Positive and respectful classroom climate and good student rapport (r )
	1
	2
	3
	4

	· Establishes and maintains effective classroom management; students on-task majority of class time with few disruptions  (r )
	1
	2
	3
	4

	· Effective time management of classroom activities and other responsibilities (r) (routines, transitions and procedures well-executed) 
	1
	2
	3
	4

	· Varied teacher roles (audience member, coach, participant, instructor, etc.) 
	1
	2
	3
	4

	· Wait time used effectively (r )
	1
	2
	3
	4

	· Incorporates varied verbal and non-verbal teaching strategies according to student strengths, varied talents and interests ( r) 
	1
	2
	3
	4

	· High quality work of all students is displayed -  posters, presentations, portfolios and examples (r )
	1
	2
	3
	4

	· Appropriate use of whole class, collaborative group, paired, discussions, independent practice learning structures  (r )
	1
	2
	3
	4

	· Incorporates appropriate examples, explanations and multiple representations for content    (r )
	1
	2
	3
	4

	· Responds appropriately to student misunderstanding (r )
	1
	2
	3
	4

	· Enthusiastically seeks and uses resources to enhance teaching
	1
	2
	3
	4

	· Uses higher order thinking questions (Blooms) to promote divergent responses  (r) 
	1
	2
	3
	4

	· Strategic use of digital and computer-related technology 
	1
	2
	3
	4

	· Clear communication of high expectations to all students (r )
	1
	2
	3
	4

	· Cooperates within and outside the classroom with parents and colleagues (r )
	1
	2
	3
	4

	CULTURAL RESPONSIVENESS – Demonstrates the following actions:  (INTASC Principle 3)

	· Facilitates a community of learners that demonstrates awareness of inclusion  (cultural identity, language, socio-economic status, learning differences, beliefs, global perspective, and gender)
	1
	2
	3
	4

	· Creates an atmosphere where all students can be successful and learn to the best of their ability
	1
	2
	3
	4

	· Has appropriate accommodations for ELL students (r)
	1
	2
	3
	4

	COMMITMENT – Demonstrates the following characteristics: (INTASC Principle 10)

	· Cooperation, courtesy, tact
	1
	2
	3
	4

	· Confidence, able to establish  teacher presence in classroom
	1
	2
	3
	4

	· Consistently communicates with supervisor and mentor
	1
	2
	3
	4

	· Encourages safe atmosphere for students to take risks ( r) 
	1
	2
	3
	4

	· Self-control, patience, encourages students to work hard and persist (r )
	1
	2
	3
	4

	· Appropriate professional attire
	1
	2
	3
	4

	· Initiative and enthusiasm
	1
	2
	3
	4

	· Punctuality and dependability
	1
	2
	3
	4

	· School and community involvement to support student learning 
	1
	2
	3
	4

	· Participates in professional development 
	1
	2
	3
	4

	· High expectations and respect for all learners and self
	1
	2
	3
	4

	· Professional/demeanor inside and outside the classroom
	1
	2
	3
	4

	· Flexible and open-mindedness
	1
	2
	3
	4

	· Actively collaborates with faculty and mentors about learning needs and talents of students; advocate for students’ needs ( r) 
	1
	2
	3
	4

	· Effective and timely parental contact ( r)
	1
	2
	3
	4

	CRITICALLY REFLECTIVE – Demonstrates the following characteristics:  (INTASC Principle 9)

	· Responds to feedback from supervising and mentor teachers
	1
	2
	3
	4

	· Continually uses reflection and analysis of own instruction to make timely adjustments
	1
	2
	3
	4

	· Conducts continuous analysis and reflection on his or her teaching practice
	1
	2
	3
	4

	Percent of total standard indicators met at student teaching final conference =




ADDITIONAL COMMENTS: 

_______________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________

_____________________________________________________________________________________

Signatures:

College supervisor: ___________________________________________Date:___________________

Student teacher mentor:  _______________________________________Date:___________________

Student teacher:  _____________________________________________Date:___________________

(6) Includes a copy of rubrics used when appropriate.  (Needed for the Education Department)
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Health Education Program - Hanover College                                  
 






I. Competence:  Knowledge (INTASC Principle 1,7)                         
EDU 201 Score:  _______                                                            EDU Methods Scores:  ______   

EDU 455 Score:  ______


	Criteria
	Notes for Improvement
	Level 2
	Notes from Scorer
	Level 3

	AAHE 4d

AAHE 6a

AAHE 6b

AAHE 6c

AAHE 7d

AAHE 8a

	
	*Demonstrates limited understanding of reflection of the candidate’s implementation practices, adjusting objectives, instructional strategies and assessments as necessary to enhance student learning

*Demonstrates a limited developed plan for comprehensive school health education (CSHS) within a coordinated school health program (CSHP)
*Demonstrates a limited ability to explain how a health education program fits the culture of the school and contributes to the school’s mission

*Demonstrates a limited ability to design a plan to collaborate with other such as school personnel, community health educators, and students’ families in planning and implementing health education

*Demonstrates and demonstrates a limited ability to establish effective consultative relationships with others involved in Coordinated School Health Programs

*Demonstrates the ability to analyze and respond to factors that impact current and future needs in comprehensive school health education


	
	*Demonstrates a broad understanding of reflection of the candidate’s implementation practices, adjusting objectives, instructional strategies and assessments as necessary to enhance student learning

*Demonstrates a substantially developed plan for comprehensive school health education (CSHS) within a coordinated school health program (CSHP)
*Demonstrates a substantial ability to explain how a health education program fits the culture of the school and contributes to the school’s mission.

*Demonstrates a substantial ability to design a plan to collaborate with other such as school personnel, community health educators, and students’ families in planning and implementing health education

*Demonstrates and demonstrates a substantial ability to establish effective consultative relationships with others involved in Coordinated School Health Programs

*Demonstrates and demonstrates a substantial ability to establish effective consultative relationships with others involved in Coordinated School Health Programs




Competence:  Planning  (INTASC Principle 1,2,7,8)
	Criteria
	Notes for Improvement
	Level 2
	Notes from Scorer
	Level 3

	Based on Student

(IDOE 1)
	
	* Plans developmentally appropriate activities 


	
	*Consistently plans developmentally appropriate activities that incorporate student thinking, prior knowledge and experiences
*Plans includes elements of student choice
* Plans recognize student feedback



	Based on Assessment

(IDOE Health 7.1, 11.5, 12.5
12.7, 12.10)
	
	* Uses assessments as part of planning  
	
	* Uses varied assessments as part of planning: 

a)  student self-assessments

b) student records

c) informal and formal

d) formative and summative 




I. Competence:  Organizing for Teaching  (INTASC Principle 5 &6)
	Criteria  
	Notes for Improvement
	Level 2
	Notes from Scorers
	Level 3

	Motivation and 

Instructional Groups

(IDOE 6.1, 8, 9)

	
	* Considers group functions and individual influence

* Engages in primarily whole group instruction
	
	* Analyzes and uses group functions and individual influence; engages students in independent and cooperative learning

* Helps group develop shared values and responsibility for positive climate/productive work



	Use of Time and Space


	
	* Organizes time, space, activity and attention to engage most students
	
	* Organizes time, space, activity and attention to engage all students fully in varied participation

	Communication

(IDOE Health 6.4, 9.3, 10.4)

	
	* Uses some verbal and nonverbal strategies

* Uses some technology but it does not contribute to teaching and learning
	
	*Uses a variety of verbal and nonverbal strategies to engage most students
* Integrates appropriate technology that makes a contribution to teaching and learning


I. Competence:  Critical Thinking  (INTASC Principle 4,6 & 8)
	Criteria
	Notes for Improvement
	Level 2
	Notes from Scorers
	Level 3

	Type of Thinking


	
	* Uses a variety of instructional strategies

*Uses technology in instruction

* Provides some support for student self-evaluation to help them become aware of their strengths and needs (IDOE Health 7.5, 12.10)
	
	* Uses a variety of  instructional strategies which promote higher level thinking and problem solving

* Demonstrates strategies for using non-print, technology to enhance learning of health education(IDOE 8.9)
* Supports student self-evaluation to help them become aware of their strengths and needs and encourages learners to set educational goals

	Diverse Perspectives


	
	* Encourages critical thinking or problem-solving by generating more than one solution or response

(IDOE Health 6.7, 10.2, 10.7, 11.3, 12.9) 

*Encourages student discussion
	
	* Encourages critical thinking and problem solving by presenting diverse perspectives and representations (authors, genres, posters, languages, models, media sources, countries, etc.)

*Encourages student discussion about the discipline and respect for student ideas and opinions.



	Role of Teacher
	
	* Conducts mostly teacher-directed lessons with some role variation
	
	* Varies the role of teacher to include instructor, coach, audience member, participant, etc.


 II. Cultural Responsiveness (INTASC Principle 3)
	Criteria
	Notes for Improvement
	Level 2
	Notes from Scorers
	Level 3

	Individual Differences
	
	* Identifies learning opportunities that are adapted for students’ learning style, multiple intelligences, strengths, weaknesses or exceptionalities
*Recognizes some instructional adaptations for students with special needs


	
	*Provides learning opportunities that are adapted for students’ learning style, multiple intelligences, strengths, weaknesses, or exceptionalities
* Demonstrates ability to differentiate ELA instruction (RtI) to meet the needs of all learners at Tier 1 (IDOE Health 12.9)

	Cultural Differences


	
	* Identifies students who are ELLs
* Recognizes gender differences

* Some instruction has been designed with reference to contextual factors (i.e. community, classroom, and student) and assessment data
* Identifies resources and services in an effort to meet students’ learning needs

* Some additional attention to students needs indicates that teacher has high expectations of most students
	
	* Accommodates ELLs
*Addresses gender differences

* Most instruction has been designed with reference to contextual factors and assessment data
*Uses health education as a means for students to understand themselves and other cultures (IDOE Health 7.5, 10.2, 10.7,)
* Accesses resources and services to meet students’ learning needs

* Demonstrates high expectations for all students and communicates this to students


III. Critically Reflective (INTASC 8 and 9)

	Criteria
	Notes for Improvement
	Level 2
	Notes from Scorers
	Level 3

	Analysis of Learning
IDOE Health 12.10)

	
	*Assessments are used to assess learning and student strengths and weaknesses

* Describes some resources other than classroom assessment that could be used to understand learner needs and behavior
* Identifies criteria for assignments and assessment tasks; tasks are evaluated and graded
*Has provided instructional and assessment opportunities that allow some students to demonstrate that they have met the learning goals


	
	*Varied assessments are used to assess learning and modify instruction or learning goals (present or future)

* Uses multiple sources of information in order to understand learner needs and behavior 

*Communicates criteria for assignments and assessment tasks; tasks are accurately evaluated and graded; students receive helpful feedback
* Has provided instructional and assessment opportunities that allow most students to demonstrate that they have met the learning goals

	Analysis of Assessment
(IDOE Health 
	
	*Provides some discussion or analysis related to measurement issues
	
	*Assessments are evaluated with an understanding of validity, reliability, and bias



	Analysis of Teaching

IDOE 10)
	
	* Attempts problem-solving strategies to improve teaching practice and student learning

*Suggests possible direct and/or indirect relationship between teaching decisions and student learning 

*Uses professional resources when required

* Accepts feedback from supervisors and mentor teachers
	
	* Uses problem-solving strategies to improve teaching practice and student learning and makes timely adjustments
* Documents direct and/or indirect relationships between teaching decisions and student learning

* Accesses professional resources (and electronic) (IDOE 10)

*Consistently uses feedback from supervisors and mentor teachers


IV. Commitment   (INTASC Principle 10)
	Criteria
	Notes for Improvement
	Level 2
	Notes from Scorers
	Level 3

	Interactions with others in the school community
(IDOE Health 9.7, 11) 

	
	*Seeks ways to become involved in the school community


	
	* Develops respectful and productive relationships with school colleagues, parents, and community agencies that support student learning (parent conferences, PTA, faculty meetings, fundraising, newsletters, progress reports home, parent/community volunteers in the classroom)

	Laws and safety

(IDOE Health 12.2) 

	
	* Recognizes laws related to student, teacher, parents, and school responsibilities and rights including confidentiality
*  Minimizes risks to a student’s well being (field trips, labs, playground, special education, anti-bullying, school discipline policy, etc.)
	
	* Implements laws related to student, teacher, parents, and school responsibilities and rights including confidentiality
* Minimizes risks to a student’s well being


Appendix 1.d

*This represents portfolios scores from all teacher candidates 2008-2011.  Each abbreviated category (KD, TD, DD and so on) correspond with a category evaluated in the portfolio (KD- Knowledge of the discipline, TD – Teaching of the discipline, DD – Discourse about the discipline).  Please refer to portfolio examples (II.A and IV.A) to view categories and abbreviations, which correspond to data. A final portfolio score of a (3) meets the target expected for a student teacher.

2008-2011 Aggregated Final Portfolio Scores per Indicator
	Hanover Portfolio Scores Summary

	2010-11 Portfolio Scores

                    KD                TD              DD                   PS               PA                 PD                IG                     TS              C                  HOTS              DP              ROLE            ID                  CD              AL                AA                 AT               Average


	Met

Target
	91%
	78%
	82%
	64%
	74%
	82%
	91%
	73%
	77%
	64%
	82%
	53%
	77%
	50%
	73%
	91%
	53%
	74%

	2008-09 Portfolio Scores

	Levels 1 – 4


	KD
	TD
	DD
	PS
	PA
	PD
	IG
	TS
	C
	HOTS
	DP
	ROLE
	ID
	CD
	AL
	AA
	AT
	CI
	CIV
	CLS
	Average

	Met Target


	34%
	41%
	55%
	47%
	60%
	50%
	58%
	47%
	40%
	55%
	72%
	63%
	62%
	48%
	65%
	47%
	52%
	84%
	56%
	75%
	56%

	Exceeded 

Target
	66%
	59%
	28%
	53%
	23%
	50%
	38%
	53%
	47%
	36%
	22%
	21%
	27%
	11%
	27%
	25%
	36%
	16%
	14%
	5%
	33%

	Total Met or Exceeded Target


	100%
	100%
	83%
	100%
	83%
	100%
	96%
	100%
	87%
	91%
	94%
	84%
	89%
	59%
	92%
	72%
	88%
	100%
	70%
	80%
	88%

	2007-08 Portfolio Scores

	

	Candidate
	Level
	KD
	TD
	DD
	PS
	PA
	PD
	IG
	TS
	C
	HOTS
	DP
	ROLE
	ID
	CD
	CMT
	AL
	AA
	AT
	Average:

	1
	Elementary
	4.00
	4.00
	3.13
	4.00
	3.75
	4.00
	4.00
	3.75
	3.50
	3.50
	3.00
	3.50
	3.50
	3.00
	3.75
	3.75
	4.00
	3.13
	3.63

	2
	Elementary
	4.00
	4.00
	3.00
	3.50
	3.50
	3.50
	3.50
	4.00
	3.25
	2.88
	2.88
	4.00
	2.88
	2.88
	3.00
	2.50
	3.00
	3.75
	3.33

	3
	Elementary
	3.50
	3.25
	3.25
	3.50
	3.00
	3.50
	3.50
	3.50
	3.25
	2.88
	3.00
	2.88
	3.25
	2.88
	2.88
	2.75
	3.50
	3.25
	3.20

	4
	Elementary
	3.88
	3.25
	4.00
	3.50
	3.25
	3.50
	3.25
	2.88
	3.50
	3.00
	3.50
	3.25
	3.50
	3.10
	2.88
	2.50
	3.50
	3.25
	3.31

	5
	Elementary
	3.88
	3.88
	3.00
	3.63
	3.00
	3.75
	3.88
	3.50
	3.88
	3.00
	3.25
	3.25
	3.00
	3.00
	3.75
	3.00
	3.25
	3.00
	3.38

	6
	Elementary
	3.00
	3.00
	2.50
	3.50
	2.50
	3.50
	3.25
	3.50
	2.50
	2.50
	2.50
	2.50
	3.50
	3.50
	2.50
	2.25
	3.50
	3.00
	2.94

	7
	Elementary
	3.88
	2.88
	2.88
	2.88
	2.25
	2.88
	3.00
	3.00
	2.25
	3.25
	2.75
	2.75
	2.88
	2.75
	3.00
	2.50
	3.00
	2.75
	2.86

	8
	Elementary
	1.50
	3.00
	2.50
	3.25
	3.00
	3.00
	3.00
	3.00
	3.00
	4.00
	3.50
	3.00
	3.25
	3.00
	2.25
	2.00
	3.00
	2.75
	2.89

	9
	Elementary
	3.00
	4.00
	4.00
	4.00
	4.00
	3.88
	4.00
	4.00
	4.00
	3.25
	2.88
	3.00
	3.75
	2.88
	3.50
	4.00
	4.00
	4.00
	3.67

	10
	Elementary
	3.50
	3.25
	3.50
	3.50
	3.00
	2.88
	3.25
	3.25
	2.75
	3.88
	3.50
	2.00
	3.00
	2.88
	3.50
	2.75
	3.75
	2.50
	3.15

	11
	Elementary
	3.50
	3.88
	3.50
	3.88
	3.50
	3.50
	3.75
	3.50
	4.00
	3.75
	4.00
	3.50
	4.00
	3.88
	3.88
	4.00
	4.00
	4.00
	3.78

	12
	Secondary
	4.00
	4.00
	4.00
	4.00
	4.00
	3.00
	4.00
	4.00
	4.00
	4.00
	4.00
	3.00
	4.00
	4.00
	3.50
	4.00
	3.50
	4.00
	3.83

	13
	Secondary
	3.50
	2.75
	4.00
	3.00
	2.50
	3.00
	3.25
	2.25
	3.88
	2.50
	2.88
	2.25
	2.50
	2.88
	3.00
	1.88
	3.50
	3.88
	2.97

	14
	Secondary
	3.50
	3.75
	3.88
	3.75
	3.50
	3.75
	4.00
	3.50
	3.88
	4.00
	4.00
	3.88
	3.88
	3.88
	4.00
	3.00
	3.25
	3.13
	3.70

	15
	Secondary
	4.00
	3.25
	3.00
	3.88
	3.88
	4.00
	3.50
	3.50
	4.00
	3.88
	4.00
	3.88
	3.50
	3.50
	3.25
	2.75
	3.25
	2.88
	3.55

	16
	Secondary
	3.75
	3.50
	3.38
	3.25
	3.25
	3.00
	3.25
	4.00
	3.50
	3.00
	3.88
	3.50
	2.50
	3.00
	3.00
	2.50
	3.00
	2.63
	3.22

	Category
	KD
	TD
	DD
	PS
	PA
	PD
	IG
	TS
	C
	HOTS
	DP
	ROLE
	ID
	CD
	CMT
	AL
	AA
	AT
	Overall Average

	Average
	3.52
	3.48
	3.35
	3.56
	3.24
	3.42
	3.52
	3.45
	3.45
	3.33
	3.35
	3.13
	3.31
	3.19
	3.23
	2.88
	3.44
	3.24
	3.34

	2006-07 Portfolio Scores

	

	Candidate
	Level
	KD
	TD
	DD
	PS
	PA
	PD
	IG
	TS
	C
	HOTS
	DP
	ROLE
	ID
	CD
	CMT
	AL
	AA
	AT
	Average:

	1
	Elementary
	3.17
	4.00
	3.17
	4.00
	4.00
	3.00
	3.00
	2.50
	3.50
	2.84
	2.50
	3.00
	3.50
	3.50
	3.50
	3.50
	3.11
	3.50
	3.29

	2
	Elementary
	4.00
	4.00
	3.50
	4.00
	4.00
	3.50
	4.00
	4.00
	4.00
	3.50
	3.67
	3.50
	4.00
	3.50
	3.67
	4.00
	4.00
	4.00
	3.82

	3
	Elementary
	3.30
	3.30
	3.56
	4.00
	3.22
	3.67
	3.78
	3.67
	3.67
	3.67
	3.22
	3.78
	4.00
	3.57
	3.33
	3.44
	2.67
	4.00
	3.55

	4
	Elementary
	3.67
	3.84
	3.34
	3.67
	3.67
	4.00
	4.00
	3.67
	3.33
	3.84
	3.67
	3.84
	3.84
	3.11
	4.00
	3.84
	3.50
	3.84
	3.70

	5
	Elementary
	3.33
	3.17
	3.50
	3.34
	3.67
	3.34
	3.50
	3.50
	3.11
	2.84
	3.00
	3.50
	4.00
	2.50
	3.11
	3.50
	3.50
	3.67
	3.34

	6
	Elementary
	3.50
	3.67
	3.50
	4.00
	4.00
	3.00
	3.67
	4.00
	4.00
	3.84
	3.50
	3.50
	3.67
	4.00
	4.00
	3.11
	3.50
	4.00
	3.69

	7
	Secondary
	3.50
	3.50
	3.50
	4.00
	3.50
	3.17
	3.50
	4.00
	4.00
	3.50
	4.00
	3.11
	4.00
	4.00
	3.50
	3.50
	3.50
	3.50
	3.63

	8
	Secondary
	4.00
	4.00
	4.00
	4.00
	3.17
	3.84
	3.50
	4.00
	3.84
	3.50
	3.00
	3.67
	3.50
	3.00
	3.84
	3.84
	3.00
	4.00
	3.65

	9
	Secondary
	3.50
	3.50
	4.00
	4.00
	3.84
	3.67
	3.00
	3.50
	3.50
	3.50
	3.00
	4.00
	3.50
	2.50
	3.50
	3.00
	2.50
	4.00
	3.45

	10
	Secondary
	2.67
	3.67
	4.00
	3.67
	3.00
	3.34
	3.17
	3.34
	3.84
	3.50
	3.67
	3.11
	3.67
	2.84
	3.34
	3.00
	2.67
	3.11
	3.31

	11
	Secondary
	3.34
	3.50
	3.50
	3.84
	2.50
	3.50
	3.67
	3.00
	3.34
	3.84
	3.67
	3.00
	3.67
	2.50
	3.50
	2.84
	2.50
	3.00
	3.26

	12
	Secondary
	3.84
	3.50
	4.00
	4.00
	3.50
	4.00
	3.67
	4.00
	4.00
	3.50
	3.84
	4.00
	3.67
	3.84
	4.00
	3.84
	3.50
	4.00
	3.82

	13
	Secondary
	4.00
	2.50
	2.84
	2.67
	3.50
	2.67
	1.84
	2.34
	3.50
	3.11
	3.00
	3.00
	2.84
	2.50
	3.00
	2.67
	3.50
	3.67
	2.95

	Category


	KD
	TD
	DD
	PS
	PA
	PD
	IG
	TS
	C
	HOTS
	DP
	ROLE
	ID
	CD
	CMT
	AL
	AA
	AT
	Overall Average

	Average
	3.52
	3.55
	3.57
	3.78
	3.51
	3.44
	3.41
	3.50
	3.66
	3.46
	3.36
	3.46
	3.68
	3.18
	3.56
	3.39
	3.19
	3.71
	3.50


Portfolio Scoring Guide Categories


Category Key 

KD
Knowledge of the discipline
TS
Use of time and space

CMT
Commitment to positive interaction, involvement, laws and safety

TD
Teaching of the discipline

C
Communication


AL
Analysis of learning

DD
Discourse about the discipline
HOTS
Type of thinking


AA
Analysis of assessment

PS
Planning based on student

DP
Diverse perspectives

AT
Analysis of teaching

PA
Planning based on assessment
ROLE
Roles of teacher and student

PD
Planning based on discipline
ID
Individual differences

IG
Instructional groups

CD
Cultural differences
Appendix 1.e

Each lesson is assessed individually, separate from each other, based on the designated AAHE standards.  The entire unit is then assessment for overall excellence grounded in AAHE standards.

Teacher Standards:  

E. Increase understanding of strategies and skills for effectively assessing content-specific student understanding 

F. Understands characteristics, uses, advantages, and limitations of different types of assessments (AAHE 5a, 5b, and 5c)

G. Understands measurement theory and evaluation of assessments for validity, reliability, and bias

H. Understands circular process in planning instruction, assessment, and curriculum--adapts instruction and curriculum given student assessment results (AAHE 5d and 5e)

I. Understands the concepts of standards, how to apply them to student learning, and assesses them using student results (AAHE 5a, 5b, and 5c)

Procedure:

11. Choose an upcoming topic, unit, or project and plan to give middle school or high school students a brief pre-test on concepts or skills to be taught before concepts or skills are taught.  The pretest should not be a review of concepts or skills.  (AAHE 5a, 5b, and 5c)

12. Administer pretest. (AAHE 5d)

13. Teach topic, unit, or project.

14. Administer post-test which should be exactly what the pretest was. (AAHE 5d)

15. Analyze and collate student results from pre and post tests for ONE class of students.  Look for patterns. (AAHE 5e)

16. Determine if few, most, or all students showed improvement from pre to post test. (AAHE 5e)

17. Determine which students would need additional instruction and which concepts and skills need to be reviewed, re-taught, or assessed in a different way.  Consider students with special needs or cultural differences. (AAHE 5e)

18. Critique pre/post-test for validity, reliability, bias. (AAHE 5e)

19. Determine what needs to happen next or what should be done the next time this pre/post assessment is used. (AAHE 4d and 5e)

20. Determine how well the students were instructed on the lesson content based on the assessment. (AAHE 4d and 5e)

21. Write a one-page, single-spaced analysis of findings, given #5-11 above. (AAHE 4d and 5e)

e.  Unit Outline and Lesson Plan Outline which is to be completed with the pre/post analysis

Unit Outline Rubric

Subject

Grade

I. Period of study/ Title 

II.  IDOE standard(s) covered (AAHE 5a)

III. Objective or Goal (AAHE 5a)

IV. Big Transferable Idea

V. Content Outline

VI.  Assessment

VII.  Visual Calendar of the standards addressed each day, assessment, and differentiation

Lesson Plan Outline Rubric

I. Period of study

a. Introduction to the lesson

II. Materials 

a. If you plan on using any materials that do not have clear connection to AAHE standards, please elaborate.   For example, if you plan on using a simulation, explain the simulation and its connection to standards and student learning.

III. IDOE standard (AAHE 5a)

a. Outline of generally how this standard(s) are met.  Detail will come more specifically in the assessment

IV. Anticipated Adaptations or Accommodations (AAHE 5b)

V. Big Transferable idea – why is this important?

VI. Essential Questions

VII. Objective or Goal

VIII. ISTE – standard – what is your goal with technology

IX. Safety 

X. Assessment 

XI. Activity Sequence and Procedures

a. This is a step-by-step sequence of what you plan to do with the students.  It is not just an outline, but also a narrative of how the lesson will progress throughout class time. 

XII. Analysis of Teaching (after teaching) (AAHE 4d and 5e)

a. What did you notice about your ability to facilitate student academic progress so that all students participated and has to opportunity to gain mastery of the IDOE standards, and the objectives in your classroom environment?  What did you do to foster a climate of higher level thinking; critical thinking, program solving, risk taking, high expectations, excellence, and respect?  How did you engage students in terms of the IDOE standards, objectives, and content?

XIII. Analysis of Student Learning (after teaching) (AAHE 4d and 5e)

a. What data did you generate?  What did the data indicate about student progress in meeting standards, and your student objectives? What changes would you make to make this lesson or the assessment more effective?

a.  AAHE Scoring Rubric for the Pre/Post Assessment

	AAHE Standards
	Score of 1 

No Evidence, Target Not met
	Score of 2 or Ineffective/Target Not Met
	Score of 3 or Effective/Target Met
	Score of 4 or Highly Effective, Exceeded Target Met

	Category 1

AAHE 5a

AAHE 5b

AAHE 5c
	No alignment with 5-12 student objectives or performance of Standards
	Implicit alignment with student objectives
	Evidence of alignment with student objectives
	Explicit explanation of student objectives and performance of standards met or not met

	Category 2

AAHE 4d

AAHE 5e
	No evidence of addresses patterns, strengths or weaknesses
	Addresses patterns and differences between pre and post results
	Addresses strengths and weaknesses in student learning
	Addresses patterns in individual results and for students with special needs or cultural differences

	Category 3

AAHE 4d

AAHE 5e
	No evidence of addressing adjustments, bias or reliability
	Addresses validity, reliability, and bias of pre and post test results
	Addresses validity, reliability and bias of the pre-post test
	Addresses adjustments to be made in the pre-post assessments

	Category 4

AAHE 4d

AAHE 5e
	No evidence of addressing new strategies to improve learning
	Acknowledges ways to adjust instruction for different performers
	Addresses ways to adjust test, instruction, or curriculum for poor performers
	Addresses new strategies for improving student learning for individuals, subgroups, or whole class

	Category 5

AAHE 5a

AAHE 5b

AAHE 5c
	No evidence candidate developed nor analyzed available assessments
	Did not developed nor analyzed  available assessment instruments to assess student learning 
	Developed and analyzed  limited different available assessment instruments to assess student learning before deciding on the one to use
	Developed and analyzed several different available assessment instruments to assess student learning before deciding on the one to use


Appendix 2.a
[image: image3.png]


Hanover College Department of Education

EDU 336 Health Education Practice Teaching Assessment

Teacher Candidate:  _______________________________________________   Date:  _______________

Mentor:  ____________________________  Grade:  _____   School:  _____________________________

Please indicate a score using the following scale:

1 = No Evidence/Ineffective       2 = Target Not Met/Ineffective         3 = Target Met/Effective         4 = Exceeds/Effective
	AAHE Standard
	Criteria:  Competence

Health Education
	Score
	Comments

	4a
	Demonstrates multiple instructional strategies that reflect effective pedagogy, and health education theories and models that facilitate learning for all students.
	
	

	4b
	Utilizes technology and resources that provide instruction in challenging, clear, and compelling ways and engage diverse learners.
	
	

	4c
	Exhibits competence in classroom management.
	
	

	4d
	Reflects on his/her implementation practices, adjusting objectives, instructional strategies, and assessments as necessary to enhance student learning.
	
	

	8d
	Demonstrates professionalism
	
	

	INTASC and Hanover Conceptual Framework, AAHE 4
	Criteria:  Competence 

Organizing for Planning, Teaching and Critical Thinking
	
	

	INTASC 4, 5, 6, 8
	Uses appropriate use of whole class, small group, paired, and independent learning structures
	
	

	
	Encourages a positive and respectful classroom climate
	
	

	INTASC 1,2,7,8


	Demonstrates advanced preparation of plans and materials
	
	

	
	Demonstrates appropriate instructional level
	
	

	
	Chooses engaging/effective introduction to lesson
	
	

	
	Criteria:  Cultural Responsiveness
	
	

	INTASC 2, 3
	Integrates multicultural curriculum using Banks’ framework
	
	

	
	Criteria:  Commitment
	
	

	INTASC 10
	Is courteous, punctual, and enthusiastic
	
	


Appendix 2.b

HANOVER COLLEGE

DEPARTMENT OF EDUCATION

FINAL EVALUATION OF STUDENT TEACHING
REVISED May 2010

Student Teacher________________________Evaluator__________________________Date______________

Mentor_______________________________Grade_______School__________________________________

Please complete this evaluation of the student teacher by using the following scale with

1= Unsatisfactory for a student teacher       and                 4 = very strong for a student teacher. 

+/- notations may be added as needed.                
Content Areas Taught:  _________________, ____________________, _____________________

	COMPETENCE:  KNOWLEDGE – Demonstrates sufficient knowledge, skill, and appropriate disposition to teach curriculum, making appropriate connections within the subject area and to other subjects. (INTASC Principles 1,7)
	1
	2
	3
	4

	COMPETENCE:  UNIT/LESSON PLANNING and ASSESSMENT– Demonstrates the following components:  (INTASC Principles 1,2,7,8)
	
	
	
	

	· Advanced preparation of plans and materials
	1
	2
	3
	4

	· Clear focus, long-range goals, relevant learning progression
	1
	2
	3
	4

	· Appropriate cognitive, affective, and psycho-motor behavioral objectives
	1
	2
	3
	4

	· Creative learning options and teaching techniques
	1
	2
	3
	4

	· Engaging introductions to activities
	1
	2
	3
	4

	· Appropriate instructional level
	1
	2
	3
	4

	· Adapts instruction/assessment according to student strengths, varied talents, interests.
	1
	2
	3
	4

	· Demonstrates relevance to students’ lives and to the community; provides real world examples and opportunities for learning
	1
	2
	3
	4

	· Uses varied assessments:    formal, informal, traditional and alternative  
	1
	2
	3
	4

	· Applies circular model of planning and instructional assessment
	1
	2
	3
	4

	· Support for students’ self-evaluation
	1
	2
	3
	4

	· Creates assessments that are valid, reliable, and free from bias.
	1
	2
	3
	4

	COMPETENCE:  ORGANIZING FOR TEACHING and CRITICAL THINKING – Demonstrates the following components:  (INTASC Principles 4,5,6, 8)
	
	
	
	

	· Positive and respectful classroom climate and good student rapport
	1
	2
	3
	4

	· Establishes and maintains effective classroom management
	1
	2
	3
	4

	· Effective time management of classroom activities and other responsibilities
	1
	2
	3
	4

	· Varied teacher roles (audience member, coach, participant, instructor, etc.)
	1
	2
	3
	4

	· Incorporates varied verbal and non-verbal teaching strategies
	1
	2
	3
	4

	· Using displays, including student work to enhance learning
	1
	2
	3
	4

	· Appropriate use of whole class, focus group, paired, independent learning structures
	1
	2
	3
	4

	· Appropriate examples, explanations and multiple representations for content 
	1
	2
	3
	4

	· Enthusiastically seeks and uses resources to enhance teaching
	1
	2
	3
	4

	· Uses HOTS questioning to promote divergent responses
	1
	2
	3
	4

	· Strategic use of digital/computer-related technology 
	1
	2
	3
	4

	· Clear communication of high expectations to all students
	1
	2
	3
	4

	· Cooperates within and outside the classroom with parents and colleagues
	1
	2
	3
	4

	CULTURAL RESPONSIVENESS – Demonstrates the following actions:  
(INTASC Principle 3)
	
	
	
	

	· Appreciation for student diversity in cultural identity, language, learning differences, beliefs, and gender
	1
	2
	3
	4

	· Designs learning activities and selects instructional materials to enrich understanding of diversity by incorporating lessons with multi-cultural frameworks 
	1
	2
	3
	4

	· Actively pursues teacher self-development with regard to issues of diversity
	1
	2
	3
	4

	· Creates an atmosphere where all students can be successful and learn to the best of their ability 
	1
	2
	3
	4

	COMMITMENT – Demonstrates the following characteristics: 

(INTASC Principle 10)
	
	
	
	

	· Cooperation, courtesy, tact
	1
	2
	3
	4

	· Confidence, able to establish  teacher presence in classroom
	1
	2
	3
	4

	· Self-control, patience
	1
	2
	3
	4

	· Appropriate professional attire
	1
	2
	3
	4

	· Initiative and enthusiasm
	1
	2
	3
	4

	· Punctuality and dependability
	1
	2
	3
	4

	· School and community involvement to support student learning and professional development
	1
	2
	3
	4

	· High expectations and respect for all learners and self
	1
	2
	3
	4

	· Professional/demeanor inside and outside the classroom
	1
	2
	3
	4

	· Flexible and open-mindedness
	1
	2
	3
	4

	· Actively consults with faculty and mentors about learning needs and talents of students
	1
	2
	3
	4

	CRITICALLY REFLECTIVE – Demonstrates the following characteristics:  (INTASC Principle 9)
	
	
	
	

	· Values feedback from supervising and mentor teachers
	1
	2
	3
	4

	· Continually uses reflection and analysis of own instruction to make timely adjustments
	1
	2
	3
	4

	· Conducts continuous analysis and reflection on his or her teaching practice
	1
	2
	3
	4


HOW HAS YOUR PHILOSOPHY OF TEACHING AND LEARNING BEEN INFLUENCED BY STUDENT TEACHING?

ADDITIONAL COMMENTS: 

________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________

Signatures:

College supervisor: ___________________________________________Date:___________________

Student teacher mentor:  _______________________________________Date:___________________

Student Teacher: _____________________________________________Date:___________________
* NCATE was founded in 1954 “as a profession’s mechanism to aid in the establishment of high quality teacher preparation.  Through the process of professional accreditation of schools, colleges, and departments of education, NCATE works to make a difference in the quality of teaching and teacher preparation today, tomorrow, and for the next century.  NCATE’s performance based system of accreditation fosters competent classroom teachers and other educators who work to improve the education of all P-12 students.”  Taken from http://www.ncate.org/Public/AboutNCATE/tabid/179/Default.aspx
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