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“Of the two purposes of education--to make individuals fit for the world as it is and to
make them able to change it--the second is the more important.”

--- C. Delisle Burns
INTRODUCTION TO HANOVER’S STUDENT TEACHING PROGRAM
This handbook is available to student teachers, cooperating mentor teachers, school administrators, College supervisors, members of the Hanover College Teacher Education Committee, members of the Department of Education’s Teacher Education Advisory Board, state and national accrediting agencies, and other identified stakeholders in the teacher education program at Hanover College.  This handbook is designed to offer an accessible overview of Hanover’s student teaching program.   It is understood that for many teachers, the most important aspect of their professional preparation has been the student teaching experience.  This handbook is meant to reflect a meaningful, carefully planned student teaching experience, which requires clear, cooperative communication between the College, its student teachers, and cooperating school personnel.

Questions, concerns, or changes related to an individual student teacher’s program should be brought to the attention of the designated College supervisor in a timely way.  The College supervisor is available to student teachers, cooperating teachers, and cooperating school personnel to answer questions and explain procedures used or recommended by the College during each term.  Effective communication among the student teacher, mentor, and College supervisor is essential in achieving a successful, productive, and positive learning and teaching experience for all participants.

Student teachers should follow the calendar of the school to which they have been assigned.  They should also adhere to the usual school faculty requirements that include:  faculty, department, and other professional meetings, Parent Teacher Organization meetings, parent/teacher conferences, and co-curricular events.  Student teachers are required to complete thirteen or fourteen consecutive weeks in their placement.  Urban placements are 14 weeks; other placements are thirteen weeks with the fourteenth week being an “urban experience.”  Required attendance begins with the first teacher day and ends at the completion of the thirteen or fourteen-week time period noted by the cooperating mentor teacher and College supervisor. 
CO-TEACHING MODEL

A new model for student teaching will be piloted by Hanover College in the 2012-2013 school year.  This model will provide the student teacher an interactive and collaborative experience for effective teaching while the mentor teacher can still maintain an active presence and control over classroom instruction.  Hopefully by using this model, all parties can benefit, grow and meet the expectations of their particular position.  

Some guidelines for this experience: 

1. The mentor teacher, specialist, and student teacher should be actively involved from the beginning.  While the student teaching is initially observing, suggested activities include learning the special learning needs, interests and IEPS of the classroom using a seating chart format, and documented observations of student personalities and interactions with each other and the teacher, and attendance.  The student teacher should be seen as the lead teacher is some fashion during the first two weeks of the experience. 

2. The mentor teacher and student teacher should interchange roles throughout the experience so each is acting as the lead teacher approximately 50% of the time. One suggested method is to pass baton back and forth so the students know who the lead teacher is for that particular lesson.  When acting in the supporting teacher role, the student teacher is expected to be actively engaged in the classroom. The supporting teacher can be working on small group instruction, tutoring, computers, centers, monitoring the “perimeter” for student interaction and behavior.  

3. The student teacher is expected to collaborate with grade level/department planning and data analysis.

4. The student teacher should be the lead teacher during his/her interdisciplinary unit.

5. The student teacher needs to be lead teacher for each subject area at some point during the experience.

GOALS AND PURPOSES FOR THE STUDENT TEACHING EXPERIENCE
Hanover College Department of Education’s mission is to prepare competent, committed, culturally responsive, and critically reflective new teachers.  The General Assessment Principles for New Teachers approved by the Interstate New Teacher Assessment Support Consortium (INTASC) and the professional, developmental, and content standards established by Specialized Professional Associations (SPAs) and the National Council for Accreditation of Teacher Education (NCATE) support and strengthen the student teaching experience.   

QUALIFICATIONS OF STUDENT TEACHERS

Students who graduate from the Hanover College teacher certification programs must demonstrate effectiveness in the following areas:  competence in the content knowledge-base and the art of teaching, critical reflection in all aspects of learning and teaching, responsiveness to cultural diversity in schools and communities, and commitment to the ideals and standards of excellence in education.  Teacher candidates have completed most of the academic major courses prior to student teaching and have the approval of their subject-matter advisors and the Hanover College Teacher Education Committee.  All teacher candidates must show competencies in the second of four decision points in order to qualify for student teaching:
a) 2.67 GPA
b) Portfolio development at level 2

c) Successful completion of all Education methods courses, Foundations of Education, and Instruction for Diverse Learners.
d) Decision Point II interview and review of portfolio.

LEGAL STATUS OF STUDENT TEACHERS
The student teacher may exercise the same duties as a certified teacher with respect to the supervision or disciplining of students.  The student teacher may also be liable for any acts of negligence.  Student teachers have insurance through the Indiana Student Education Association.  Because legal liability for student teachers has not been determined in the Indiana court of law, it can be assumed that all contacts with students must be under the guidance of a certified teacher.  The student teacher is not to serve as a substitute teacher in the absence of the regular classroom teacher.  When supervising students outside of the classroom, the student teacher must be accompanied by a certified staff member.  
QUALIFICATIONS OF TEACHING MENTORS

Teachers who serve as mentors for Hanover College student teachers have a minimum of three years of classroom teaching experience, are regarded by their principals as master teachers, are held in high esteem by Hanover College faculty, and have communicated their willingness to fulfill a teaching mentor’s responsibilities for preparing new teachers.  The mentor anticipates gaining new ideas for improving instruction through an association with the student teacher.  The mentor expects that a student teacher can make worthwhile contributions to the school program.  
HONORARIUM FOR TEACHING MENTORS

Hanover College provides mentors with an honorarium of $200 for supervising a student teacher for the full student teaching term.  If a student teacher should have more than one mentor, the honorarium will be divided according to the College supervisor.  All mentors must complete and submit (or already have on file in the Education Department office) a credential form, as well as a W9 for tax purposes from the Business Office.  Please contact our Program Assistant in the Newby Hall Office at 812-866-7390 if you have questions or need these forms sent to you.
ATTENDANCE POLICY DURING THE STUDENT TEACHING EXPERIENCE
Student teaching is a full-time commitment on the part of the teacher candidate.  However, the Department recognizes that there will certain instances where one has to be absent.  A student teacher is allowed five absences; two absences without a doctor’s note, and three with a doctor’s note.  Student teachers may not use personal days to be absent.  When absent, the student teacher is to keep in touch daily with their mentor and supervisor.  After returning to the student teaching assignment, the student teacher will provide the supervisor with the required doctor’s notes if they were absent past two days.  A prescription does not count as a note; it must be from a doctor written to the school.  The student teacher must make up each day of absence by the end of the College term.  As it is crucial to be in school every day, should the student teacher have to miss more than five days and failure is imminent, a meeting will be set with the Education Department to decide how to proceed.  During their placement, student teachers are required to attend every regularly scheduled school day and follow the daily schedule for faculty arrival and dismissal times.  Student teachers will follow daily schedules and vacation dates of the school in which they are assigned.  The student teacher is to remain on site between arrival and dismissal times.  If there is a school in-service day, the student teacher is expected to be present.

If a student teacher is unable to attend because of illness or an emergency, the student teacher must telephone the school immediately or by 6:30AM on the day of the absence to notify the cooperating mentor and school administration of the absence, as well as the College supervisor.  Lesson plans, materials, and essential information must be present and accessible to the cooperating mentor so that he or she can serve as the substitute teacher during the student teacher’s absence 
STUDENT TEACHER RESPONSIBILITIES

The student teacher should consider this assignment as a full-time, professional responsibility and is expected to:
· Report to school for all teacher workdays within the required thirteen or fourteen weeks and check in and out of the school according to hours expected of the school faculty.

· Prepare daily lesson plans as required by school faculty, particularly in the case of needing a substitute teacher.
· Prepare three formal lesson plans for lessons that the College supervisor observes and three that the mentor teacher observes.

· Conference with the mentor teacher and College supervisor at least 3 times during the term.

· Plan with the mentor on a regular, scheduled basis.

· Report any concerns regarding the student teaching assignment to the College supervisor.

· Report anticipated absences by 6:30AM of the day of absence to the mentor teacher.

· Ask for and constructively respond to feedback from the mentor and College supervisor about teaching and student (kindergarten-grade twelve) learning.  Write formal analysis of teaching and student learning for each of the six formal lessons taught for observations.
· Read and sign all observation, conferencing, and evaluation forms.

· Complete evaluation of mentor and supervisor at the end of the term.
· Attend student teaching seminars.
· Observe and become acquainted with other classrooms and teachers in the school and/or school district.
· Analyze at least one set of assessment results during student teaching.

· Prepare artifacts for Share Fair.
RESPONSIBILITIES OF THE TEACHING MENTOR

The thirteen or fourteen week student teaching experience offers the teacher candidates the opportunity to expand their professional knowledge-base and develop their personal philosophies of teaching students.  Mentors and College supervisors work together to support student teachers as they begin to translate sound learning theory into effective classroom practice. These efforts enable the student teacher, with guidance, to assume a full-time teaching responsibility.  Beginning this year, we are moving toward a co-teaching model (please see the bottom of page 3 for more details).  In addition to the co-teaching model description, cooperating mentors are expected to:
· Acquaint the student teacher with school policies, procedures, and specific classroom organization principles.  Orient the student teacher to the faculty, staff, school, district, and local community.  

· Assist the student teacher in making her or his role understood and welcomed by parents and students, and help the student teacher make the sometimes difficult transition from “college student” to “teacher.”   

· Provide the student teacher with a personal workspace in the classroom, a teacher’s plan book, a school calendar, copies of grade level curriculum  materials, a weekly schedule of special activities, access to audio-visual equipment, rules for the copy center, all required textbooks and instructional  materials, and information about daily routines and responsibilities.
· Introduce the student teacher to the children and define her or his role in terms of identity and authority, and teaching responsibilities for the next thirteen/ fourteen weeks.

· Model and discuss effective classroom management techniques, and assist the student teacher in adapting them for her/his own use.

· Support the student teacher in gradually taking on new and appropriate responsibility for planning, teaching, evaluation, and record-keeping.
· Schedule weekly instructional planning sessions with the student teacher.  

· Schedule weekly formal evaluation conferences to discuss student teacher strengths and areas in need of improvement.  The mentor should complete two written observations by the second evaluation.

· Participate in a series of three conferences with the student teacher and College supervisor. Complete and submit to the College supervisor (with a copy to the student teacher) the first quarter, mid-term and final evaluation forms.  The mentor should complete one or two written observations after the midterm conference and before the final conference.

· Offer assistance in video recording the student teacher for her or his self-evaluation of teaching.
· Provide time for and maintain communication with the College supervisor about the student teacher’s progress in the program.  The mentor should consistently meet with the college supervisor and student teacher during the term for conferences.
· Attend Student Teaching Share Fair if at all possible.

· Complete College Supervisor Evaluation form.
RESPONSIBILITIES OF THE COLLEGE SUPERVISOR

· Establish and maintain communication with mentors, student teachers, building principals and administrative

staff, colleagues in the Education Department, Hanover College faculty, and stakeholders in the teacher education program.
· Offer critique and assistance to student teachers as they revise and communicate their philosophies of teaching 
and learning, develop unit and lesson plans and portfolios, explore effective teaching approaches, develop appropriate classroom organization techniques, and refine their professionalism.
· Listen and respond appropriately, as soon as it is possible to do so, to any problems, questions, or concerns

brought to the supervisor’s attention by the mentor or student teacher.
· Read and respond to the student teachers’ portfolios and weekly reflective journal entries.
· Complete three or four on-site observations of teaching and share these critiques with the student teachers and
mentors.  Require formal lesson plans and analysis from the student teacher for these observations.
· Participate in and document consistent goal setting with the mentor and student teacher to share information and

clarify expectations for the student teaching experience.  
· Participate in and document the first quarter, mid-term, and final evaluation conferences with the mentor and 
student teacher.
· Complete and submit a final evaluation of teaching to the Departmental and Career Center files.
RECOMMENDATIONS 

HOW THE STUDENT TEACHER, TEACHING MENTOR, SCHOOL ADMINISTRATOR, AND COLLEGE SUPERVISOR CAN DEVELOP A SUCCESSFUL STUDENT TEACHING EXPERIENCE
Student Teacher:

· Become familiar with school rules and guidelines regarding attendance, dress, and participation in extra-curricular or professional development activities, confidentiality, and schedules.

· Notify mentors, school principal and supervisor about anticipated absences or change of schedule during the student teaching assignment.  Anticipate and attend seminars, conferences, or workshops scheduled by the College or the school.  

· Become acquainted with school personnel and their responsibilities such as the secretary, guidance counselor, custodian, nurse, special education specialists, cafeteria managers, and bus drivers. 

· Share resume or brief biographical sketch with mentor.

Teaching Mentor:

· Complete and submit “Cooperating Teacher Professional Credential Record” for stipend.

· Prepare classroom and students for the student teacher’s arrival.

· Orient student teacher to school faculty, staff, and community.

· Anticipate first quarter, mid-term, and final evaluation conferences and forms.

· Invite the student teacher to meetings and other school events.

· Plan for some early participation in class activities for the student teacher 
College Supervisor:

· Respond to student teacher and mentor requests or concerns in a timely and professional manner.

· Provide pertinent materials to student teachers, mentors, and school administrators.

· Clarify the student teaching program, policies or guidelines.

· Develop schedule for three evaluation conferences.

Student Teacher’s Early Observation/Preparation 

(in addition to the co-teaching model description on page 2)
Student Teacher:

· Begin to establish a professional rapport with students that models an appropriate teacher-student relationship.

· Follow school policies and procedures regarding students’ daily routine, discipline, safety, and communication with parents.

· Assist mentor with routine duties, housekeeping, data collection, and extra-curricular or professional development activities. 

· Acquire information about students which will help in designing and planning lessons.  

· Acquire information about accepted curriculum, current units or projects, ways of assessing student progress, and the school’s current special programs.

· Participate in school functions that teachers are expected to attend.  

· Participate in informal planning, critique, and organizing of classroom events with mentor.

Teaching Mentor:

· Provide student teacher with instructional materials, a personal space for work, guidance concerning access to student records, audio-visual equipment, and other materials
· Acquaint student teacher with needs of students, the curriculum, and the types of instruction used in the classroom and school
· Acquaint student teacher with student learning standards that are currently being addressed
· Allow the student teacher to share in setting goals for instruction/unit/program
· Ensure confidentiality of student records
College Supervisor:

· Document informal visits and goal setting sessions
Student Teacher’s Early Participation in Classroom Instruction

Student Teacher:

· Submit lesson plans to the mentor for approval before teaching.  Consistently work with the mentor in planning and teaching.  Maintain a teacher’s daily/weekly plan book, which is available to the mentor and College supervisor (when he/she comes to the classroom).  

· Develop and use a variety of student assessment activities.

· Use the mentor’s system for recording or documenting student performance.  

Teacher Mentor:

· Encourage student teacher to use a variety of teaching and student assessment strategies. 

· Discuss with the student teacher the extent of authority and responsibility he/she will have or reach an agreement on the mentor and student teacher roles.

· After guided practice teaching, determine with the student teacher when he/she has demonstrated competence and confidence to assume lead teaching responsibility in the co-teaching model. 

· Schedule a regular time to discuss student teacher’s strengths and weaknesses and make specific suggestions for improvement. 

College Supervisor:

· Begin to assist in the improvement of the student teacher’s instructional skills through observation and conferences and discuss with the teaching mentor the needs of the student teacher.

Lead Teaching Responsibility

Student Teacher:

· Work with the cooperating mentor to design and document unit/lesson plans, prepare and organize in advance all instructional materials necessary for effective learning experiences.

· Demonstrate effective teaching in accordance with professional and content standards and student standards to meet curricular and individual student learning goals.

· Seek advice of mentor concerning curriculum resources, long term projects or programs, classroom management, student safety, or professional development.  
· Collaborate with the mentor teacher in defining the co-teaching responsibilities.

Teaching Mentor:

· Monitor student performance and learning standards and review this with the student teacher.  Except for serious problems that must be corrected while class is in session, avoid correcting the student teacher in front of a classroom of students.  

· Encourage the student teacher’s self-evaluation and critical reflection.
· Continue to participate in the classroom in the co-teaching model.
College Supervisor:

· Assist in the improvement of the student teacher’s instructional skills through observation and conferences.

· Discuss with the teaching mentor the needs of the student teacher.

· Document and share classroom observations with student teacher and mentor.

Culminating Experience

Student Teacher:


· Provide for the transition of instruction and other lead teaching responsibilities back to the mentor.

· Complete final evaluation.
· Evaluate the student teaching program and supervision.

Teaching Mentor:
· Assess if the student teacher has a realistic and accurate understanding of his/her current competencies. 

· Letters of professional support would be greatly appreciated by student teachers as they begin their search for a teaching position; however, mentors have no obligation to provide a letter of reference.

· Evaluate the student teaching program and supervision.

College Supervisor:
· Facilitate final evaluation and complete student teacher’s College record for student teaching and certification.
On-going Assessment of Student Teaching

The College supervisor and teaching mentor should encourage the student teacher to incorporate the following in the student teaching assignment:

· Take initiative in seeking help from mentor or supervisor and request constructive criticism/feedback about professional progress in the student teaching assignment.

· Maintain a professional portfolio in accordance with professional and content standards and the conceptual framework approved by the Hanover Department of Education.

· Document personal growth by recording critical reflections on teaching and learning.

· Participate with College supervisor and mentor in formal conferences and submit all reports to designated personnel as scheduled.
Interdisciplinary Unit Requirement
All student teachers are required to type up a format unit in addition to the three formally typed lesson plans.  

Please see unit plan elements in this handbook.
· Secondary Student Teachers are required to integrate other subject areas or disciplines in a series of lessons during the student teaching assignment.  For example, a two-day project on the Pythagorean Theorem could include an integration of history, science and mathematics proficiencies or objectives. 
· Elementary Student Teachers are required to develop and facilitate a series of lessons or one unit that integrates at least three subject areas.  For example, a weeklong series of health lessons could include language arts, mathematics and science proficiencies or objectives.
Student Teacher Conferences and Observations
(Possible Model for Fall Term)
Planning conference for goal setting with Mentor Teacher, Hanover College supervisor, and student teacher (August).

First formal observation completed by mentor teacher (early September).

First formal observation completed by Hanover College supervisor (early September).

       First formal evaluation completed by supervisor and mentor (early September) one week before drop/add.

Second formal observation by mentor teacher (late September).

Second formal observation by Hanover College supervisor (late September).

Second formal evaluation conference with mentor teacher, Hanover College supervisor, and student teacher (early October). 

Third formal observation completed by mentor teacher (late October/early November).

Third formal observation completed by Hanover College supervisor (late October/early November).

Fourth formal observations scheduled as needed

Final conference with mentor teacher, Hanover College supervisor, and student teacher (prior to mid-November or the end of the 14 week student teaching period.)
*The mentor teacher and the college supervisor will observe a MINIMUM of six times total.  For elementary education student teachers, at least one of the lessons for the mentor and one for the supervisor must be in science or social studies.

Student Teacher Conferences and Observations 
(Possible Model for Winter Term)
Planning conference for goal setting with Mentor Teacher, Hanover College supervisor, and student teacher (January).

First formal observation completed by mentor teacher (late January/early February).

First formal observation completed by Hanover College supervisor (late January/early February).

First formal evaluation completed by supervisor and mentor (early February) one week before drop/add
Second formal observation by mentor teacher (late February).

Second formal observation by Hanover College supervisor (late February).

Second formal evaluation conference with mentor teacher, Hanover College supervisor, and student teacher (early March). 

Third formal observation completed by mentor teacher (late March/early April).

Third formal observation completed by Hanover College supervisor (late March/early April).

Fourth formal observations scheduled as needed

Final conference with mentor teacher, Hanover College supervisor, and student teacher (prior to mid-April or the end of the 14 week student teaching period.)
*The mentor teacher and the college supervisor will observe a MINIMUM of six times total.  For elementary education student teachers, at least one of the lessons for the mentor and one for the supervisor must be in science or social studies. 
FEEDBACK TO STUDENT TEACHER SUPERVISOR
(To be completed by mentor teacher)

NAME OF HANOVER COLLEGE SUPERVISOR:  _________________________________


Term:   _________ (Fall or Winter)


Year:
_________

ORGANIZATION AND INFORMATION PROVIDED: 

ٱ
Excellent


ٱ
Satisfactory


ٱ
Needs improvement


ٱ
Other _________________________________________________



______________________________________________________

COMMUNICATION BETWEEN SUPERVISOR AND MENTOR TEACHER:

ٱ
Excellent


ٱ
Satisfactory


ٱ
Needs improvement


ٱ
Other _________________________________________________



______________________________________________________

STUDENT EVALUATION PROCEDURE


ٱ
Appropriate to the goals of the student teaching experience


ٱ
Sufficiently descriptive to record progress


ٱ
Easily completed


ٱ
Need to add other categories, such as ________________________


ٱ
Other concerns with evaluating student teacher’s progress______________



________________________________________________________________
Suggestions for improvement in the student teaching experience for you as the mentor teacher and for the student participant:

________________________________________________________________________________________________________________________________________________

Would you be willing to serve as a mentor for a student teacher again? ___Yes  ___No

Signature _______________________________________________Date___________

                                             (Mentor Teacher)
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Evaluation of Mentor Teacher AND of Hanover College Education Faculty

(to be filled out by the student teacher at completion of student teaching)
Organization and Information provided by the mentor teacher.

__Excellent


__Satisfactory


__Needs Improvement


Comments:________________________________________________________


_________________________________________________________________

Communication with mentor teacher about my performance in the classroom.

__Excellent


__Satisfactory


__Needs Improvement


Comments: _______________________________________________________


_________________________________________________________________

Use of assessments by the mentor teacher.
A. Instructional Observations

__Appropriate to the goals of the student teaching experience

__Sufficiently descriptive to record progress

Comments: _________________________________________________

___________________________________________________________

B. Midterm and Final Evaluation

__Appropriate to the goals of the student teaching experience

__Sufficiently descriptive to record progress

Comments: _________________________________________________

___________________________________________________________

Organization and Information provided by the Hanover College supervisor.


__Excellent


__Satisfactory


__Needs Improvement


Comments:________________________________________________________


_________________________________________________________________
Communication with the Hanover College supervisor about my performance in the classroom

__Excellent


__Satisfactory


__Needs Improvement


Comments: _______________________________________________________


_________________________________________________________________

Use of assessments by the Hanover College supervisor
A. Instructional Observations

__Appropriate to the goals of the student teaching experience

__Sufficiently descriptive to record progress

Comments: _________________________________________________

___________________________________________________________

B. Midterm and Final Evaluation

__Appropriate to the goals of the student teaching experience

__Sufficiently descriptive to record progress

Comments: ________________________________________________

__________________________________________________________

Other assessments
A. Audio/Video Taping

__Appropriate to the goals of the student teaching experience

__Received sufficient assistance from mentor teacher and H. C. supervisor



Comments:_________________________________________________



__________________________________________________________

B. Critical Reflection Journal

__Appropriate to the goals of the student teaching experience

Comments: _________________________________________________

___________________________________________________________

Student Teacher Seminar
A. The seminar helped in developing a sense of collegiality with other teacher

candidates. 


__Definitely helpful


__Somewhat helpful


__Was not helpful 

B. The seminar focused attention on issues relevant to the student teaching 

experience.


__Almost always


__Sometimes


__Seldom

Name of student teacher______________________________________

Name of H.C. Supervisor_____________________________________
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Final Portfolio Contents and Checklist

Education Department

Hanover College

(July, 2012)
 Directions:  Please check each item (√) as you prepare the final portfolio.  Indicate where these artifacts (C through J) can be found in your portfolio in the right-hand column.  Place this signed checklist at the front of the portfolio for the scorer.

Required for Scoring:  

	√
	Requirement
	INTASC Principle Number/Location in the Portfolio

	
	A.  At least one and no more than two artifacts and one rationale for each of ten INTASC principles
	XXXXXXXXXXXXXXXXXXXXX

	
	B.  No duplication of one lesson or unit plan across INTASC principles
	XXXXXXXXXXXXXXXXXXXXX

	
	C.  At least one example of a student assessment that was designed, scored, and analyzed by the teacher candidate.  Include examples of student work (poor, average, exemplary) for this assessment
	

	
	D.  At least one artifact from the required urban student teaching experience (other artifacts will count for those student teaching in an urban setting)


	

	
	Requirements below  MUST BE FROM YOUR STUDENT TEACHING EXPERIENCE and can be a part of one student teaching lesson or unit plan and therefore located in one particular principle:
	XXXXXXXXXXXXXXXXXXXXXX

	
	E. Analysis of student learning
	

	
	F. Example of adapting/accommodating students with special needs
	

	
	G. Documentation of measurement issues (reliability, validity, bias)

1) Would you make adjustments in the assessment?

2) Did the assessment result in consistent student response (reliable) or would a student’s response be different each time the assessment is given?  

3) Did the assessment result in evidence of what was taught and learned?  (valid)
	

	
	H. Response to feedback received from mentor teacher and/or supervisor
	

	
	I. Optional 20 minute video taping and analysis
	


Candidate Signature:  __________________________________________________

Portfolio Content Recommended for Interviews and Reviews by Future Employers

Resume’



State required test scores

Philosophy of teaching

Letters of recommendation            
Teaching evaluations

Discipline or classroom management plan
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JOURNAL OF CRITICAL REFLECTIONS ON STUDENT TEACHING

A written record of critically reflective responses to the challenges and opportunities of student teaching is an essential component of professional development.  A reflective journal documents important events, evidences progress, expresses frustrations and hopes, poses important questions, notes interesting ideas, focuses creative thinking about teaching and life-long learning, and demonstrates professional growth to one’s self, as well as to the mentor, college supervisor, and colleagues.
Frequent entries are essential, but these reflections should not be an extensive recounting of minute by minute activities. Please consult with the faculty supervisor about specific requirements. This journal is not a personal diary, nor is it a chronology of activities; it is an insightful record of one’s development as an effective, creative teacher who can think critically about the processes of guiding and assessing students’ learning.  It is important to include observations of student’s cognitive and social development along with reflections on their responses to learning opportunities. It might be helpful to organize the journal into special sections for recording memorable questions and comments from the students, noting other teachers’ philosophies and effective practices, recording inspiring quotes, listing books and articles that others recommend for future reading, and posing questions for the mentor’s and supervisor’s comments.
This record is open to public view.  Certain entries could be used in a final portfolio (particularly for INTASC Principle 9).  Awareness of one’s readers is vital, and their questions and comments should receive thoughtful attention.  The quality of reflections and the manner in which the completed record is presented for final review will be considered in the evaluation of the student teaching.  Responses included in this journal will support the refinements of one’s philosophy of teaching, as well as offer information and perspectives for stating professional goals for one’s first year of teaching
Student teachers who occasionally find themselves at a loss for words might like to use one of the following prompts to focus reflections:
a) I used to believe/think…..but now I believe/think…..
b) I used to wonder what would happen if I …..?

c) I used to be ……, but now I am……………….

d) I plan to read ______ I’d like to learn more about ____________.

e) I was surprised today, when a child said /asked___________________

f) Today my students learned, …………………….Today I learned________________ 

g) I would like to try _____________, I wish I knew ___________________

h) How...? Why ….. Why not…?
“I came here to teach; I stayed to learn.” - - quote from a Peace Corps volunteer
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Teacher Candidate’s Critical Reflection A Video-taped Lesson*

Write an analysis of learning and evaluation of one 15 - 20 minute video-taped lesson during your student teaching. Consult with your faculty advisor/supervisor for specific requirements. Include all the sections below. This assignment addresses Critical Reflection in the Conceptual Framework and INTASC Principal 9.  Attach the analysis paper to the corresponding lesson plan.  Be sure to check on parent permission forms for classroom video-taping, which often are routinely completed at the beginning of each year.
Evaluation of the objectives.  Based on student response during the lesson, discuss the appropriateness of the objectives.  Did all the students have the prerequisite knowledge, behavior, or disposition which allowed them to learn from this lesson?  Were there students for whom you discovered the objectives of the lesson were not appropriate?  What adaptations of the objectives did you make during the lesson, if any, if you discovered that the objectives were not appropriate for some of the students?  
Evaluation of the instructional strategies.  Based on student response during the lesson, discuss the effectiveness of the instructional strategies that you chose.  Did all the students respond to your instructional strategies the ways that you envisioned?  What were the variations in response which you felt informed you about particular students, i.e. motivating factors, learning styles, past experience, etc.  What adaptations in the instructional strategies did you make,?
Evaluation of learning environment.  Based on student response during the lesson, discuss the effectiveness of handling the learning environment, i.e. classroom management, use of space, use of time, etc.  Consider such diverse issues as distributing materials, disruptions, student feedback, and interactions.  What will you do differently in the future?

Evaluation of student learning.  Based on student learning (student response to your informal and/or formal assessments), discuss the effectiveness of this lesson.  What percentage of students demonstrated that they met your intended objectives?  If some students did not meet the objectives, how do you account for that lack of learning?  You might also want to consider the effectiveness of the assessment that you chose to use. Did the assessment measure what you wanted it to measure?  
Evaluation of Teacher Presence, Use of Voice, Body Language:  As you view the videotape, study your teacher presence, use of voice, and use of body language.  How do you alter the volume and quality of your voice to maintain student attention and enhance teaching and learning?  How do you use body language and gestures to engage students?  How does your teacher presence reveal enthusiasm for teaching and for content?   How do teacher  presence, voice, and body language impact student learning and connection to you and to subject  matter?  Do you exhibit any distracting movements, repetitions,  or habits that interfere with effective teaching?
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Agreement for Student Teaching and Participation in Athletics, Sports, Coaching 

The purposes of this agreement are to: 

1) Ensure all student teachers of a full-time, advanced field experience; 

2) Encourage successful student teaching while participating in College athletic programs; 

3) Acknowledge that participation in athletics while student teaching is not reasonable for all student teachers;

4) Clearly communicate the student teacher’s plan to participate in College athletic programs while student  

     teaching.

The demands of student teaching and College athletic participation are often difficult to manage at the same time.  Hanover teacher candidates are expected to have teaching experiences with diverse populations of students.  Therefore, student teachers are encouraged to student teach in urban settings which are likely to be in conflict with a College sports schedule.  Teacher candidates, who desire to participate in College athletics during student teaching, should seek the advice of the athletic director/coach and Education faculty before a student teaching assignment is made.  All student teaching placements are based upon the teacher candidate’s academic standing, progress in the teacher education program, his/her major, minor, and desired area(s) of certification.

This agreement acknowledges that:


1.  The student teacher is expected to be on assignment for each teaching day unless the College supervisor, the    

           College athletic director/coach, the student teacher, and the mentor teacher agree upon exceptions.  The    

           assignment includes attending faculty meetings and parent-teacher conferences.


2.  Anticipated exceptions to the student teaching schedule due to College athletics are listed below.

Student Teacher:  _________________________________________  Term:  _________________________

Hanover College Athletic Activity (ies) During Student Teaching: 

Activity: ________________________________Anticipated Absences: ____________________________

Activity: ________________________________Anticipated Absences: ____________________________ 

Activity: ________________________________ Anticipated Absences: ____________________________

Make-up Days for Student Teaching: ______________________________________________________________

Student Teacher Signature:  _____________________________________________ Date: _____________

Mentor Teacher Signature:  _____________________________________________  Date: _____________

Athletic Director Signature:  ______________________________________________Date: _____________

Coach Signature:  ______________________________________________________Date: _____________

Supervising Faculty Signature:  ___________________________________________ Date: _____________
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Checklist for Completing an Indiana Standard Teaching License Application

Revised June 2013
___
1.  Schedule and complete Pearson Teacher Core Assessment appropriate to your teaching area and have report sent to Hanover College.  Remember that the new exam requirements are specific to Indiana.  Be sure to consult with College Licensing Advisor for latest updates from the Indiana Department of Education
___
2.  Successfully complete Student Teaching assignment and remain in good standing as a teacher candidate.

___
3.  Graduate with a Bachelor’s degree.
___
4.  Score a “3” on your final portfolio.  Graduate of 2014 will be last cohort required to produce a hardcopy

 portfolio.
___
5.  Become certified in Child and Adult CPR/AED and bring card or certificate to the 
 


 Education Office so a copy can be put in your file.
___6.  Complete suicide prevention training and leave a copy of your certificate in the Education Office.
___
7.  Complete an Indiana Teacher’s License application on-line through the LVIS website.  Please note that 


you must pay the application fee through LVIS in order for your application to show up in our
 licensing program.
___
8.  The Hanover College Licensing Officer will complete your licensing application upon ALL of the above 


criteria being met.  On-line licensing is very quick.
___
9.  If you seek a teacher’s license from another state, research licensing requirements for that state 


BEFORE leaving Hanover College, if at all possible.  Our department will assist you with the 


paperwork.
___
10.  After your student teaching is completed, any of the Hanover College Education faculty members can 


be asked to write a confirmation letter to prospective employers to verify that you have completed 


all certification requirements.

 ___10.  Request letters of recommendation from your mentor teachers and Hanover College faculty.   Avoid 


asking for letters of recommendation during graduation week!  A copy of your final student 



teaching evaluation and letters of recommendation are placed in your credential file at the College 



Career Center.
___
11.  Notify the Education Department of your employment!  You will also be asked to complete a brief 


survey after your first year of teaching for feedback on the teacher education program.
Office of Student Life 

Housing Application to Stay on Campus during Campus Breaks
Fall, Winter, and Spring Terms
Because of issues related to safety, housekeeping and the physical plant of Hanover College, there are tighter restrictions on students staying on-campus during a break.  Many students who stay, do so due to commitments and involvements in official college related activities like athletics, admissions office recruiting or academics (IS Preparation, Student Teaching, and Internships).  Because there is the need to house students during a break for these official reasons,  the following agreement must be signed by the student in front of the sponsoring coach, faculty or staff person.   It is then to be turned in to the Office of Student Life by the announced deadline.  
	The student needing to stay during a break (when the halls and houses are closed )needs to complete the top portion of this form.



	1. I will stay within the parameters established by the Policies and Principles of Hanover College.
	Initials_______________

	
	

	2.. I will not let people into the building. 
	Initials_______________

	
	

	3.  I will not have guests over during the break in the building.
	Initials_______________

	
	

	4.  I will not keep my personal belongings in the public areas.  
	Initials_______________

	
	

	5.  I will take out the garbage and keep the room clean.  Leave the room neater and cleaner than when you found it.
	Initials_______________

	
	

	6.  During my stay I agree to fully participate in all meetings, practices, organizational meeting, games, events or other official capacity.
	Initials_______________

	
	

	I further understand that if I do not follow the above guidelines that I may be asked to leave campus immediately, not allowed to return until the first day of classes after the break and that I may be referred for Judicial Review.

	
	

	Student’s Signature:____________________________________________
	Student’s Printed Name:  _________________________________________
	Date:  _____________

	
	

	Sponsoring Coach, Staff or Faculty completes this section:
	

	Sponsoring Coach, Staff or

Faculty Member Signature:  
_________________________________________________

Verifies that you have seen this agreement only.
	Sponsoring Coach, Staff or 

Faculty Member Printed Name:  
______________________________________________

	
	

	Best means of contacting sponsor, should something arise and the student need to be removed from campus, for either an emergency or due to the student violating the parameters established above.  

	
	
	

	E-mail:  ________________________________________
	Primary Phone: __________________________________
	After Hours Phone:  _______________________________
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1. Creativity and Innovation

Students demonstrate creative thinking, construct knowledge, and develop innovative products and processes

using technology. Students:

a. apply existing knowledge to generate new ideas, products, or processes

b. create original works as a means of personal or group expression

c. use models and simulations to explore complex systems and issues

d. identify trends and forecast possibilities

2. Communication and Collaboration

Students use digital media and environments to communicate and work collaboratively, including at a distance,

to support individual learning and contribute to the learning of others. Students:

a. interact, collaborate, and publish with peers, experts, or others employing a variety of digital environments

and media

b. communicate information and ideas effectively to multiple audiences using a variety of media and formats

c. develop cultural understanding and global awareness by engaging with learners of other cultures

d. contribute to project teams to produce original works or solve problems

3. Research and Information Fluency

Students apply digital tools to gather, evaluate, and use information. Students:

a. plan strategies to guide inquiry

b. locate, organize, analyze, evaluate, synthesize, and ethically use information from a variety of sources and

media

c. evaluate and select information sources and digital tools based on the appropriateness to specific tasks

d. process data and report results

4. Critical Thinking, Problem Solving, and Decision Making

Students use critical thinking skills to plan and conduct research, manage projects, solve problems, and make

informed decisions using appropriate digital tools and resources. Students:

a. identify and define authentic problems and significant questions for investigation

b. plan and manage activities to develop a solution or complete a project

c. collect and analyze data to identify solutions and/or make informed decisions

d. use multiple processes and diverse perspectives to explore alternative solutions

5. Digital Citizenship

Students understand human, cultural, and societal issues related to technology and practice legal and ethical

behavior. Students:

a. advocate and practice safe, legal, and responsible use of information and technology

b. exhibit a positive attitude toward using technology that supports collaboration, learning, and productivity

c. demonstrate personal responsibility for lifelong learning

d. exhibit leadership for digital citizenship

6. Technology Operations and Concepts

Students demonstrate a sound understanding of technology concepts, systems, and operations. Students:

a. understand and use technology systems

b. select and use applications effectively and productively

c. troubleshoot systems and applications

d. transfer current knowledge to learning of new technologies

Copyright © 2007, ISTE (International Society for Technology in Education), 1.800.336.5191 (U.S. & Canada) or 1.541.302.3777 (Int’l), iste@iste.org, www.iste.org. All rights rserved.
Hanover Department of Education

Spicer-Phillips Scholarship Application

Annual Deadlines:  

May, prior to Fall student teaching and 

November, prior to Winter student teaching

Criteria:  Good standing as a teacher candidate who

a. Proves a 2.67gpa before student teaching

b. Successfully completes a level 2 working portfolio

c. Completes application to student teach

d. Accepts a student teaching assignment away from home and in an ethnically diverse school community (includes Cincinnati, Indianapolis, and Louisville) and/or visits urban/alternative schools as part of the student teaching term

e. Provides a copy of signed lease agreement (when applicable)

f. Agrees to write a brief summary of his/her student teaching experience

Please return this form to Newby Hall, Hanover Department of Education.




*
*
*
*
*
*
Date:  ______________________________

RECEIVED: _________________                                                                            
Applicant’s Name:  __________________________________________________________

Student ID Number:  ________________________

Address:  Unit no. ________     Living Unit (house, dorm on campus, etc.): ______________

Place of residence during student teaching:  ______________________________________

Are you living with parents or relatives during student teaching?  ______________________

Telephone no. during student teaching:  __________________________________________

Scholarship Category Requested:    

___$  80 to the Educational Testing Service or to an official testing center for PRAXIS I/PPST test 


fees.


___$300 for travel, food, and lodging during visitation to schools other than the student teaching assignment.  I agree to report in writing where I visited and what I learned related to diverse student populations.  

Schools I plan to visit: (School name and city)

_____________________________________________________________________________

_____________________________________________________________________________

_____________________________________________________________________________

___$700 for room and board in an urban/diverse setting during student teaching based on a lease agreement with managers or owners who are not family members.

School where I plan to student teach:  (School name and city)

_____________________________________________________________________________

___$1,500 or negotiated amount for room and board in an urban/diverse setting during student teaching based on a lease agreement with managers or owners who are not family members.

See next page

Spicer Phillips Application Page 2

Student Teaching Assignment:  __________________________________________________

School Address:  _____________________________________________________________

Place of residence during student teaching:  _______________________________________

Please indicate how this scholarship contributes to your student teaching experience (list relevant expenses below):

___rent per month

$___________

___utilities per month

$___________

___cable/internet per month
$___________





___parking


$___________

Total per month


$___________ x 4 months =  $_____________

Deposit



$___________

Food @ $100 per month

$         400.

Transportation to and from


Campus (mileage)
_______miles round trip x 4 trips = ______miles


@ ___ cents per mile=   $___________

___other (not including tuition) 
$___________

Total expenses for 4 months = 
$__________
Total scholarship @64% =
$__________

Please explain why you are interested in ethnically diverse and inclusive school settings?

Teacher Candidate Signature:  _____________________________________________




*
*
*
*
*
*

Approval Signature:  _______________________  Director of Financial Aid



       _______________________  Coordinator

Date of Approval:  _______________________________________________________

Date of Credit Transfer to Student Account:  __________________________________

National Education Association

Top of Form

Hanover College Teacher Education Program requires proof of student membership in the National Education Association (NEA) in order to ensure that our candidates are adequately covered in the case of an accident or lawsuit.  This membership provides $1,000,000 of liability insurance for our student teachers at a very low cost. Proof of membership is required to be on file in the Newby Hall office prior to allowing you to begin your teaching assignment. Please print the confirmation page from NEA when you apply online or photocopy your membership card for our records.
Who can enroll?
Student Membership is available if you are enrolled in a postsecondary program that is preparatory for employment in a position that will make you eligible for Active (teacher) membership in the NEA. 

Early Enrollment Program
The Early Enrollment Program offers first-time members enrollment for the next  membership year, plus selected benefits of membership, including coverage in the Employment Educators Liability insurance program, starting immediately upon completing the online enrollment procedure. (If the online system is unavailable but you need to enroll immediately, simply submit a paper enrollment form for the next membership year, with check payment.) This program is not available to you if you are now or have ever been an Association member.   To apply – browse to the following:

Bottom of Form

https://sites.nea.org/HowToJoin/stateStudent.do?mbrType=STUDENT&sea=in
Membership Year and Benefits Coverage
Please pay attention and note the benefits dates when you are applying. If you are unsure, please call NEA to ensure you get the coverage that you need.  Benefits of current-year membership, including Employment Educators Liability insurance coverage, are effective from the date application is made with payment, through the end of the membership year. Certain benefits may apply retroactively from the beginning of the membership year; contact your Indiana State Education Association for details. 
For more information about benefits of NEA Student Program Membership, go to https://nea.org 
The next membership year runs from September 1, 2012 through August 31, 2013. Benefits of membership do not begin until September 1, even if you enroll before that date. If, after June 1, you are not a current-year member but need immediate proof of membership for insurance coverage, please contact NEA if you have questions about this due to student teaching beginning in August.
There are many advantages of being a part of the NEA Student Program. Benefits include: 

Member Discounts and Services: As an NEA member, you'll receive great deals on professional and consumer products and services including:

low-interest credit cards 

car rentals 

mortgage plan with low down payment options 

early-start investment plan for retirement 

life insurance 

accidental death and dismemberment insurance 

magazine subscriptions 

and more 

$20 Dues Rebate After Graduation

During your first year of teaching and regular NEA membership, you'll be eligible to receive a rebate of $20 for each year you were a student member. The rebate form is downloadable from the NEA website.
Scholarships

Student members are eligible for NEA's Jack Kinnaman Scholarship or leadership training that helps members can gain skills in communication, time management, group management, organizing, and publishing.

PRAXIS Study Guide

Most states require that new educators pass the standardized Principles of Learning and Teaching test before they can become licensed. Check out our tutorial (members only) for ways to relieve test anxiety, sample questions, and more.

Professional Workshops and Conferences

We hold national leadership and professional development meetings. Topics include everything from stress management and interviewing skills, to classroom management and pedagogy.

Publications 

NEA Today, Tomorrow's Teachers, and your state newsletter are available.

Community Outreach

Student members can work alongside peers and working professionals to make positive differences in communities across the country. Special grants are available for student chapters that want to start an outreach program.

Legal Services

NEA provides $1 million in professional liability coverage and offers other legal services such as will writing, consulting, etc. This coverage, provided by our Educators Employment Liability Program, protects you every time you step into a classroom!

Technical Support and Assistance

If you've got a great idea for a membership drive or local workshop but need some help to pull it off, NEA can help. Student Program members are part of a network that includes local association leaders, UniServ staff, state affiliate officers, and staff at NEA headquarters.

Legislation and Lobbying

NEA supports America's public schools on national and state levels. As a member, you can be a part of this process and support pro-public education legislation.

Indiana Office:
Indiana State Teachers Association

150 W. Market Street

Suite 900

Indianapolis, IN 46204

Phone: (317) 263-3400

Fax: (317) 655-3700 


[image: image9.jpg])

HANOVER

COLLEGE

Education
Department





TIPS FOR STUDENT TEACHING

General Tips:

· Get involved right away!

· Communicate with your mentor teacher and College supervisor.

· Initiate questions and progress on tasks (scheduling formal observations, videotaping, midterm/final evaluations)

· Be creative in lesson planning.
· Do not overlook details and routines.

· Leave your mentor teacher something that he/she can incorporate next year!

· Utilize the gold mine of resources and information that your mentor teacher represents!

· Schedule formal observations (3 by your mentor teacher and 3 by your Hanover College supervisor).  Ideally, two formal observations by each should be completed prior to the midterm/second evaluation.

· If deemed necessary, student teaching may be extended beyond the set time of 13 weeks for small town/rural and 14 weeks for urban.

· Student teachers who are not in an urban site will complete a short term urban experience.  

Journal Entries:

· The number and length of weekly entries is determined by your College supervisor.

· These entries are not to be summaries of daily activities.  They should represent your THINKING about specific students, unique observations that you have made, classroom management concerns, and your growth as a teacher.

· Send electronically.

The Unit:

· Teach at least one interdisciplinary unit or series of lessons that incorporate three or more subjects. (interdisciplinary)

· Give a written copy of the unit to the H.C. supervisor by the 6th week of student teaching.

Videotaping:

· 20 minutes of uninterrupted teaching.

· Review the tape and reflect upon your teaching.

· Share reflections with your mentor and supervisor.

· Strive to complete a videotape by the midterm evaluation so you can grow from what you observe. 

Appendix (A) – Formal Unit/Lesson Plan outline
Formal Unit and Lesson Plan Elements

Dear Student Teacher:  The purpose of the formal lesson or unit plan as outlined below is only for units or lessons that your Education supervisor or mentor teacher will formally observe you teach.  You will have numerous ways to write daily lessons or unit plans in your future!

PRECONFERENCE WITH MENTOR
In preparation for a formal observation, please review the questions below with your mentor teacher.  Share your formal lesson plan, example of handout, or student assessment that would be used during this lesson.  

1.  What learning objectives or standards will you target during this lesson?

2.  How will you know if students have met the objective?

3.  Are there questions that you have about students or this lesson?

4.  Are there skills or new practices that you have been working on that I should look for in this lesson?  How are you addressing your student teaching goals in this lesson?

Identification

Teacher name

Grade level(s)

Title of unit or lesson

Date

Materials List
Textbook publisher, title, pages

Online resources, movies, clips, etc.

Children’s book author, title

Lab equipment

Manipulatives prepared for students

Handouts or worksheets (attach copies)

Big Transferable Idea

One or two sentences about WHY the content of this unit or lesson is important, useful, or universally valued

Essential Questions

List a short set of questions that all students should meaningfully respond to as a result of this unit or lesson.   Questions should support higher level thinking or all six levels of Bloom’s taxonomy or six facets of understanding.

Student Standards (common core)

List  both numerical indicator and standard wording.   Units can be interdisciplinary and include standards across several subject areas.

Measureable Student Goals or Objectives

Restate student standards as specific, measureable goals for the lesson or unit.

a.  Students will include 100% of key concepts in their small group presentation.

b. Students will compute two-digit  multiplication  problems by hand with 80% accuracy.

c. Etc.

Technology Standards for Students

See ISTE standards for teachers and students.  Not all lessons or units will be applicable to integrating technologies (including use of multi-media).

Key Concepts or Vocabulary

List only concepts or vocabulary that all students should understand as a result of this unit or lesson.  Check student standards, student goals, required reading, and handouts.  Do NOT list concepts or words that you do not use in your lesson or unit!

Prerequisite Skills for Unit or Lesson

What skills are required for students to be successful in this unit or lesson?

Assessment Plan

The unit plan must include a pre/post assessment.

An exit slip is typical for any lesson plan.

Teacher observation is fine, if there is a record of what was observed.

Attach rubrics and actual tests, quizzes, guidelines for projects or presentations, etc.

	
	Name and brief description  of assessment (one lesson will probably have just one assessment)
	Essential Question(s) Addressed
	Student Standard(s) Addressed
	Key Concepts or Vocabulary Addressed

	#1
	
	
	
	

	#2
	
	
	
	

	#3
	
	
	
	

	#4
	
	
	
	


Safety Considerations

Unit Sequence and Engaging and Effective Work


Session 1 Description


Session 2 Description


Session 3, Description, etc.

Anticipated Adaptations or Accommodations (RtI) for Activities, Materials, or Assessments

Considerations for ELLs, IEPs, Section 504, gender, cultural differences such as poverty, assistive technologies, gifted & talented

Checking for Alignment 

(Refer to numbers or letters used in your lesson plan.)

Example

	Engaging and Effective Work
	Standards Addressed
	Objectives Addressed
	Key Concepts or Vocabulary
	Essential Questions Addressed
	Notes

	Small group tasks
	2.4, 2.5
	1, 2, 3
	All
	all
	Heterogeneous groups (Marzano)

	Exit slip
	2.5, 2.6
	2
	All
	5
	Assessment #1

	You Tube clip
	2.4
	None
	None
	3, 5
	Mostly for fun!

	Large group explanations
	2.4, 2.5, 2.6
	1, 2, 3
	All
	3, 5
	

	etc
	
	
	
	
	

	
	
	
	
	
	


Analysis of Teaching (after you teach)

What did you notice about your ability to facilitate student academic practice so that all students participated and had the opportunity to meet your goals or student standards?

What did you do to foster a climate of high expectation, excellence, and respect?

How did you engage students in academic content?

Which teacher standards were you able to address?

Analysis of Student Learning (after you teach)
What data did you generate from exit slips?  Pre/post? A checklist/\?  What did the data indicate about student progress in meeting instructional goals?  What changes would you make to increase effectiveness of this lesson or unit ?

Abbreviated Lesson Plan Format for each day in the lesson plan book.

I. Objectives (Standards)

II. Materials

III. Instructional Activities

IV. Adaptations for Individual Students (Differentiated Instruction)

V. Assessment (Aligned with Objectives and Instruction)

Appendix (B) – Observational Form
Hanover College Instructional Observation Form
(April, 2013)

Student Teacher:  ____________________________
Observer:  __________________________

School:  _____________________________________
Subject/Grade:  ___________________________

Mentor Teacher:  ____________________________
Time of Observation:  _________ to __________

Date of Observation:  ________________________
Observation 

#1
#2
#3 (circle)

ASSESSING STUDENT TEACHING STANDARDS
The organization of these notes matches the Student Teacher Evaluation form.  These anecdotal or qualitative notes should inform scores (1, 2, 3, or 4) that you would determine on the Student Teacher Evaluation form.  Bullet-points or narrative and type or handwriting can be used.   
	A.  Competence:  Content and Central Concepts  In what ways does the student teacher show an understanding of the central concepts in this lesson?

	

	B.  Competence:  Pedagogical Knowledge  In what ways does the student teacher demonstrate instruction that effectively connects student standards to relevant curriculum and students’ prior knowledge and development?

	

	C.  Competence:  Unit/Lesson Planning and Assessment In what ways does the student teacher demonstrate advanced planning, creative learning options, anticipated adaptations for students’ special needs, student engagement, and checks for student understanding?

	

	D.  Competence:  Organization for Teaching  In what ways does the student teacher demonstrate effective communication, a positive, respectful classroom climate, varied role as a coach, participant, or presenter; small and large group instruction, and use of multi-media and interactive technologies?

	

	E.  Competence:  Critical Thinking  In what ways does the student teacher encourage multiple perspectives, address misconceptions, problem solving, higher order thinking questions, and diverse student response?

	

	F.  Cultural Responsiveness:  In what ways does the student teacher facilitate a community of learners and communicate high expectations for all students? (RTI, inclusion, English Language Learners, multiple intelligences, cultural diversity that includes gender, race, ability, religion, multicultural curriculum)

	

	G.   Commitment and Critical Reflection:  In what ways does the student teacher evaluate the effects of his/her choices and actions on students, colleagues, parents, and others in the school community?  How does the student teacher respond to feedback from mentors and students?  In what ways does the student teacher seek assistance?

	

	H.   Commitment and Critical Reflection:  In what ways does the student teacher make adjustments in curriculum, assessments, or instruction in order to increase student learning?  

	


The student teacher is required to write a post-teaching analysis of his/her teaching and student learning for the College supervisor and the teacher mentor.  

Signatures:  
Student Teacher:  ____________________________  Mentor:  _________________________
Appendix (C) – Post-Conference Observation Form

INTASC IX Post-Observation Reflection Form – Student Teacher 
SCHOOL: 




OBSERVER:







MENTOR TEACHER: 



GRADE/SUBJECT: 






DATE OF OBSERVATION: 


START TIME: 



END TIME:


To the student teacher:

Please complete and return to the mentor/supervisor no later than one day after the formal observation.

1) How do you think the lesson went?  What went well and what didn’t go so well?

2) Did you accomplish all that you wanted to in terms of students mastering the objectives of the lesson?  If not, why do you think it did not go as planned?

3) If you were to teach this lesson again, what would you do differently?

4) Did the results of this lesson influence or change your planning for future lessons?

5) What opportunities are you engaging in order to grow professionally?

6) Please provide examples of collaboration with peers, contribution to school culture, engaging parents in student learning, and the larger community?

7) Did you meet the targeted professional goals of the lesson?  If not, what still needs to be accomplished?  If so, how have the goals changed to reflect that?
Appendix (D) – Student Teaching Evaluation Form
Each teacher certification program has a student teaching evaluation form that is specific to the program, because teacher standards are different.  For example, mathematics teacher standards are different from elementary teacher standards.  Therefore, these two programs have different rubrics.  The rubrics will be available electronically and in hardcopy at the student teaching orientation.

Appendix (E) -- Pre and Post Test Assignment
Teacher Standards:   Increase understanding of 1) strategies and skills for effectively assessing content-specific student understanding; 2) characteristics, uses, advantages, and limitations of different types of assessments; 3) measurement theory and evaluation of assessments for validity, reliability, and bias; and 4)  circular process in planning instruction, assessment, and curriculum--adapts instruction and curriculum given student assessment results
Procedure:

1.  Choose an upcoming topic, unit, or project and plan to give middle school or high school students a brief pre-test on concepts or skills to be taught before concepts or skills are taught.  The pretest should not be a review of concepts or skills.

2. Administer pretest.

3. Teach topic, unit, or project.

4. Administer post test which should be exactly what the pretest was.

5. Analyze and collate student results from pre and post tests for ONE class of students.  Look for patterns.  Your analysis should include:

a.  Student standards taught and assessed (list actual standard description)

b.  Determine if few, most, or all students showed improvement from pre to post test.  Sort student results into high, mid-level, and low performance.

c.  Determine which students would need additional instruction and which concepts and skills need to be reviewed, re-taught, or assessed in a different way.

d. Explain what considerations should be made for students with IEPs or who are learning English

e. Critique pre/post test for validity, reliability, bias.

f. Explain changes in lesson or curriculum or strategies if you teach this lesson again.

Rubric for Pre and Post Test Assignment:

	Theme
	Score of 1 or Incomplete
	Score of 2 or Descriptive and Limited
	Score of 3 or Plausible and Insightful
	Score of 4 or In-depth and Sophisticated

	Student Standards
	No alignment with 5-12 student objectives
	Implicit alignment with student objectives
	Evidence of alignment with student objectives
	Explicit explanation of student objectives met or not met

	Patterns
	No indication of analysis for student growth or learning
	Addresses patterns and differences between pre and post results
	Addresses strengths and weaknesses in student learning
	Addresses patterns in individual results and for students with special needs or cultural differences

	Measurement
	No indication of consideration for assessment validity, reliability or bias
	Mentions validity, reliability, or bias of pre and post results
	Explains validity, reliability and bias of the pre-post assessments
	Addresses adjustments to be made in the pre-post assessments

	Strategies and RTI
	No indication of ways to increase student learning
	Mentions need for improvements in instruction
	Addresses ways to adjust instruction or curriculum for individuals, subgroups, or whole class to increase student learning
	Offers new strategies for improving student learning for individuals, subgroups, or whole class to increase student learning


NOTE: Dues for the Hanover College chapter of ISEA ($7) are included in the ONLINE NEA membership cost. NEA sends this payment to Hanover for you.
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